Systematic and Explicit Phonics
Professional Learning Presentation

The coach utilizes the training presentation to provide professional
learning around systematic and explicit phonics content to teachers.

Guidance:
Coach facilitates professional learning throughout the coaching cycle.
Coach differentiates professional learning activities depending on teacher and school needs.
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Participant outcomes of this presentation:

[ Explain why systematic and explicit phonics instruction is a vital component of
equitable literacy instruction

1 Evaluate practice to improve the efficacy of phonics instruction for all learners

(1 Deepen knowledge of the English language to teach phonics more effectively

1 Explore instructional components of a systematic and effective phonics lesson and
reflect on what makes them impactful

1 Evaluate current contexts to implement effective, systematic, and explicit phonics

Guidance:
Coach facilitates professional learning throughout the coaching cycle.
Coach differentiates professional learning activities depending on teacher and school needs.
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Lesson 1:
Phonics for Every Reader

Goal:

Explain why systematic and explicit phonics instruction is a vital component of
equitable literacy instruction
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Systematic & Explicit

Systematic and explicit phonics instruction has consistently been
proven by reading research™ to be the most effective approach to

teaching phonics.

Systematic: Explicit:
Teaching letter-sound relationships in Directly teaching letter-sound
a cumulative sequence, building upon relationships

previously skills taught

Practice:

Well designed opportunities for ALL learners to practice and master taught skills
(Students may require different amounts of practice before reaching mastery!)

How does systematic and explicit instruction ensure equity?

Rollins Center = (X Campus
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Theoretical Models:

Grounding Phonics
Instruction in Research




Scarborough's Reading Rope

Listening
Comprehension

Language Comprehension

I Background Knowledge . .
Skilled Reading

Fluent execution and
coordination of word
recognition and text

comprehension.

I Vocabulary Knowledge Increasingly

I Language Structures Strategic
I Verbal Reasoning

I Literacy Knowledge

X

Decoding

Word Recognition
Phonological Awareness ¢

Increasingly

I Decoding (and Spelling)
Automatic

I Sight Recognition

Scarborough, H.2001. Connecting early language and literacy te later reading (dis)abilities: Evidence, theory, and
practice. Pp. 97-110 in 5. B. Neuman & D. K. Dickinson (Eds.) Handbook of Early Literacy. NY: Guilford Press.
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he Simple View of Reading

Decoding (Word Language Reading

Recognition Comprehension Comprehension

Gough, P.B., & Tunmer, W.E. (1986). Decoding, reading, and reading disability. Remedial and Special Rollins Center u-%ﬂ?f_ﬁ‘?“f

for Lipmgiidge ok LAy
Education, 7(1), 6-10.




he Reading Brain

Context/Meaning
Processor
Pragmatics, Semantics

Phonological Processor
Speech Sound Awareness

e

Context/
Meaning

STOP AND THINK:
How are words stored in
our brains?

What does repeated

practice allow our brain to
do?

Phonological

Orthographic

Orthographic Processor
Letter-Sound Awareness

How does knowledge of this
process connect to practice?

Rollins Center

for Language & Literacy
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A-Part Processor

e How do you strengthen the
relationship between the
orthographic and phonological Meaning
processors?

* What is the result when words are
not tied to meaning?

 What does evidence of this model Phonological ik O i
look like in practice? <D

Seidenberg, M. S., & McClelland, J. L. (1989). A distributed, developmental model of word recognition and I:i-’.c::ll_ins_ ‘“:‘?Pmr (COX Campus
naming. Psychological Review, 96(4), 523-568. https://psycnet.apa.org/doi/10.1037/0033-295X.96.4.523 W




Reading is not a natural task, and children are not
biologically prepared to it by evolution (unlike
spoken language acquisition). Thus, teachers must
be aware that many of the reading steps that they
take for granted, because they are expert readers

and have fully automated and non-conscious
reading systems, are not at all obvious to young
children. Massive changes are needed, at the
phonological and at the visual level, before
children master the skill of reading.

Stanislas Dehaene & Laurent Cohen, L.
Trends in Cognitive Sciences, 2011




Children learn to read...

*\\|l/§

From speech ‘

To print

Moats, L.C. (2020). Speech to print: Language essentials for teachers (3rd edition). Brookes.
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Lesson 2:
Making Phonics Effective

Goal:

Evaluate practice to improve the efficacy of phonics instruction for all learners
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Scope and Sequence for Systematic and
Explicit Phonics

Scope & Sequence

Examine your curriculum. Does it:

v'"Move from simple to complex, minimizing confusion
= Are similar letter patterns taught too close together?
v Build skills cumulatively _——
= Are skills that have not been explicitly taught appearing in text students read?

v'Include spelling patterns
= Ex. syllables, morphology — roots/affixes, vowel flexing)

v'"Moves at an adequate pace
= Allows for students to master concepts, but covers grade level expectations
= Consider program design (interleaved practice vs. blocked skill practice)
" |sthere time for review?

v'Use assessment as a guide for instructional decisions?

Remember: No curriculum is perfect!
]:3.1::|]_'tlj|f.f..:lf!!l'}[:..'f (LLIX Campus

e




Diagnostic
Assessments:

Decoding Surveys &
Spelling Inventories

Rollins Center ‘
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Decoding Survey

Definition:

A diagnostic assessment measuring a student’s ability to decode
words at specific skill levels

Purpose:
|dentify specific phonics skills students have mastered/not yet
mastered to inform both phonemic awareness and phonics

instructional next steps APPLICATION:
Frequency Does your decoding

After screener administrations and throughout the year ~ SUrvey identify specific
as needed to measure student progress skills for instruction?

Setting

Individually i | T
A Program of the Atheta Soemch Scbosl |




Spelling Inventory

Definition:
A diagnostic assessment measuring a student’s ability to encode
words at varying skill levels

APPLICATION:

Purpose: . .

|dentify spelling patterns students have mastered/not . How is spelling

yet mastered to inform both phonemic awareness inventory data used to

and phonics instructional next steps guide instruction in your
classroom?

Frequency
After screener administrations and as often as needed

*Dictation and other writing activities can also be used to monitor progress throughout the year.

Setting
Whole Class {l_f]lI]_'t__?j_lini_L.‘_t}_tflr (COX Campus




Assessment Check-In

Currently Using Diagnostic Assessments

Are you:

Using both decoding surveys AND
spelling inventories?

Using data from assessments to make
instructional decisions?

 What does this process look like?

Administering regular progress
monitoring of taught skills?

* How frequently?
* How is data captured and tracked?

How can your coach support you?

NOT Currently Using Diagnostic
Assessments:

What knowledge have you gained about
Diagnostic Assessments and their
purpose?

What assessments do you need to
implement?

How will data from those assessments
improve your instructional decision
making?

What benefit to instruction will students
receive?

How can your coach support you?

Rollins Center

e
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Choosing Texts
Intentionally

Rollins Center

for Language & Literacy




Decodable? Leveled? Predictable?

Different texts are for
different purposes!

Rollins Center ‘ COX Campus
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Types of Text

Decodable

Code-based
Phoneme-grapheme
combinations explicitly
taught

Scope and sequence
Practice opportunities for
accuracy and fluency
Teacher prompts student to
tap sounds and map sounds
to spelling pattern
“The cat sat on a lap.”

A fanis not a man.

Leveled

Tom is on the mat.
The fan is on the mat.
Tom and the fan fit on the mat.

 Meaning-based

Predictable 5

« Some patterns taught and
some not explicitly taught;
great for oral language
building in read aloud

* Practice opportunities |

for fluency IF students are

accurate decoders
 Prompts tend to promote

memorizing whole words or

guessing
* “llike to play at home.”

Rollins Center

for Language & Literacy

COXCampus

WLCONCAMPAS.OFg

A Program of the Atlanta Speech School

Many of the same
characteristics as leveled
text

Can be highly engaging, fun
with word play

Often first books “read” by
early readers due to

memorization
“This is a black dog. This is a

happy dog.” ——




What’s the Purpose?

Classrooms need a range of texts
for different instructional purposes.

Different texts receive different degrees of emphasis at each grade level.
But ALL are needed for a comprehensive literacy solution.

Grades 3 and up

Grade 2

Grade 1

Grade K

English Learners

15 Center | (COX Campus
o Lavrgnde o LANTidc) -
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When should | incor (:)v:af:rlnore
use decodable ;

text? Opportunoltles for
practice?

As connected text during and after
explicit phonics instruction

While students are learning the
code

To apply skills for targeted practice

Whole Group
Small Group
Independent Time
Staggered Start

APPLICATION:
What types of texts are you using for foundational skill practice?

e
{ READING
Rollins Center ‘ COXCampus %. LE.f‘fi".'.,E. .............

Jor Language & Liter
A Program of the Atlanta Speach School


https://www.thereadingleague.org/decodable-text-sources/

Lesson 3:
Language Knowledge for

Phonics Teachers

Goal:

Deepen knowledge of the English language to teach phonics more effectively

Rollins Center ‘ COXCampus
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Fast Facts about English

** About of all English words can be spelled by sound-
symbol correspondences alone.

N/

g have one irregular part

* Only of words in English language are truly irregular.

The brain is pattern-seeking and self-teaching.

e A e e | Hanna, Hanna, Hodges, & Rudorf 1966




Common
Orthographic
Patterns
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Phonics Vocabulary

A consonant is a speech sound
with some airflow obstruction . .
: no obstruction of airflow.
due to the closure or narrowing .
It is the nucleus of a syllable.

of the vocal tract. Everything is centered around the
vowel.

A vowel is a speech sound with

Place of

MANneE  Wolcing Articulation

Rollins Center = (X Campus
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Teaching Short Vowels

el Reading words
llity Letter as soon as CVC patterns in text quickly

Pre.dlc.:tal.alllty groups letters are NO Letter of the Week
Similarity learned

As new letters are VC at

intéoducrfd, build | Cumulative Build in CVC ffin
words with new an . T CCVC rog
previously taught skills Review compIeX|ty CVCC best

CCVCC trunk

Rollins Center

for Language & Literacy
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Blends & Digraphs

Blends Digraphs
* Two or three consonants letters that * Two consonant letters that make one
make a blended sound but still retain sound
their individual sounds. + Examples:
* Examples: ch th th sh wh ph ng

dr fl st sn mp nk nt
ck* II* ff* zz* ss*

* Sound Box Representation « Sound Box Representation

f | | P ch | o
o'0'0Pe <y of pg

Rollins Center = (X Campus
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Curriculum Examination: Blends

* It’s easy to get stuck teaching consonant blends in isolation
* Ex. Spending 3 weeks working on I-blends, 3 weeks on r-blends, etc.

* Instead, instruction should focus on generalization

» Teaching the process of blending: focus time on phonemics awareness skills —
segmenting, blending

* have students practice blending words together with consonant blends

APPLICATION:
How does your curriculum introduce blends?
How much time is spent teaching blends?

Rollins Center = ()X Campus




Blending at the phoneme level

slu/nfk| |r|ang

*/s/ Jul In/ /K |
S U N / Rollins Center ‘ COX Campus
Sfor Language & Literacy www.coxcampus.org
A of the Atlanta Speech School




The Terms “Short” and “Long”

Lax (Short) Tense (Long)

relaxed :
. tense tongue/jaw
tongue/jaw
Diphthongs
palla |
A long vowel sound isn’t el

“long” simply because you
can hold it!

Rollins Center | COX Campus
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Syllables

Rollins Center ‘ COX Campus
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Syllables: Vowel Spellings
VCe Vowel Digraphs

* A vowel followed by a consonant and
the letter e—produces a long vowel

two letters that make one vowel sound
Need to be taught explicitly

sound. | ,
. . ea, ee, ie, ou, oy, oW, ou
* Special Cases: -ve, -ce & -ge Examples: . 4 |
- Examples: rope pale dive * Sound Box Representation . ‘ ea | d
. o o o
* Sound Box Representation _ _
| | * Diphthongs are a special category of
sh ‘ d veE vowel sounds that are written as
O 0o © digraphs
* Examples: oi, ou/ow
APPLICATION: * Sound Box Representation

Are students mapping sounds (red dots) .
: ) Sa Ol I SE-TRPN (wa—
then letters during practice? @ o © Rollins Center | COX Campus




Syllables: Closed & Open

Closed Open
* Ends with a consonant, consonant * Ends with a vowel that typically makes
blend or consonant digraph—vowel a long vowel sound—spelled with one
typically makes a short vowel sound. vowel letter
* Example: pot, rash, mitt, steps » Examples: SO, My", she, robot, frequent
R-Controlled
e the “r” controls the vowel and Consonant-le

changes its sound—welded sound
that cannot be segmented

ar or er ir ur
e Example farm, corn, birth

* Consonant followed by the letters “le”.

* final, separate syllable in which the
sound is predictable

 Examples: -fle, -kle, -cle, -ple

Rollins Center = ()X Campus
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How Can Knowing Syllable Types Help Students?

Reading Spelling

Helps students decode and Helps explain spelling patterns
recognize multi-syllabic words

Tips when teaching your students to spell longer words:

*Repeat the word and give it in a sentence

*Make a line for each spoken syllable APPLICATION:
*Pronounce each syllable one by one Which tips could you use
*Segment the sounds in each syllable and write each one to support students?
*Check for sounds and rules
*Reread

Rollins Center | COX Campus
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Curriculum Examination: Syllables

* When are multisyllabic words introduced?

* Do students combine known syllables types early on?
 E.g. Closed/closed (catnip), open/closed (program)

* How do students tap out phonemes/syllables in multisyllabic words?

* What strategies are students taught to decode multisyllabic words?
* Is there a consistent routine established?

 When are students taught to flex vowels?
* How are students scaffolded to move from accuracy to automaticity?

Rollins Center = ()X Campus




Morphology

Rollins Center ‘ COX Campus
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Morphology

The study of meaningful units in a language and how the units are
combined in word formation

Nat (root)
Latin root = born/birth
Decoding X = Ca?nep?eﬁi':sgion Nature (noun)
e ——— Natural (adjective)
Phonemic Awareness * Vocabulary Naturalist (noun)
Naturally (adverb)
APPLICATION:

How is morphology addressed in your curriculum?
Are students explicitly taught meanings of word parts?

Rollins Center = (X Campus
o Laprginbine o LANeminey
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Where does morphology fit?

* English is morphophonemic:

« Requires an understanding of phoneme/grapheme correspondences, syllables AND meaningful
parts (morphemes)

* Once students have mastered phoneme-grapheme correspondences, then

we teach morphology
 Morphemes can provide insight into spelling and meaning

To understand and read the word:

happiness
Phonemes 7 | /h/ /3] /p/ /el /n/ &/ [s/
Letters 9 | h-a-p-p-i-n-e-s-s
Syllables 3 | happ*i- ness
Morphemes | 2 | Happy — ness (“state of’) ey | ST,




Lesson 4.
Instructional Components

Goal:

Explore instructional components of a systematic and effective phonics lesson and
reflect on what makes them impactful

Rolllns Center ‘ COXCampus
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Instructional Components

* Where do you see instruction for
accuracy? Automaticity? Fluency?

* Compare your curriculum to the
Phonics Instructional Components
listed to the right

e Does your curriculum have evidence of all
these components?

* |s there evidence of repeated practice and
cumulative review of EACH skill?

Phonics Instructional Components

Warm Up: Review Previous
Patterns for Reading

Phoneme Awareness
Introduce New Pattern

Blend Words and Phrases
with New/Previous Patterns

Review of Previous Patterns
for Spelling

Spell and Chain Words

Dictate Words and Phrases
with New/Previous Patterns

Teach High Frequency Words
Read Connected Text

for Language & Literacy
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Teaching High-Frequency Words

what

can banana
HFW Routine
Segment the word what.
What do you notice?
High-Frequency Words irregular Words One of the sounds is irreqular. The a says /u/.
let’s spell the word. Say what.
TIPS: w-h-a-t

* Review 3-5 previously taught high-frequency words

* Discuss the parts of the word students can sound out and the parts that
are irregular

* Create a key card for the new word and include a key sentence

Rollins Center = (X Campus
o Laprginbine o LANeminey

APy of the Atlets Sopech Scboad |
sk, ik e d . s aies 5]



Curriculum Examination:
Sight Words

“It is not true that only irregularly\\

spelled words are read by sight. Rather \

all words, even easily decoded words,
become sight words once they have
been read several times...Sight word )

* How does your curriculum teach
sight words?

* Are known letter-correspondences \ reading refers not to a method of

highlighted? \ teaching rather, but rather to the

: . \\\ process of reading words by accessing

* How do students internalize irregular \ them in memory.

words?
* |s there a distinction between high Linnea Ehri, 1995~

. "
frequency words and irregular - —

words?

Rollins Center = ()X Campus



Reading Connected Text

e Students must APPLY the skills with repeated reads of controlled
decodable text to build automaticity.

Tips for Usage:

As connected text during and after
explicit phonics instruction

*  Whole Group
 Small Group

While students are learning the code +  Independent Time

To apply skills for targeted practice

APPLICATION:
How can you incorporate more opportunities for practice?
Do texts include diverse representation? Rollins Center | COX Campus




Lesson 5:
Phonics In Your Classroom

Goal:

Make plans to implement systematic and explicit phonics by evaluating current contexts
and planning next steps

Rolllns Center ‘ COXCampus
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Instructional
Delivery
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Prioritizing Systematic & Explicit Phonics

Phonics Instructional Components Framework

2-3

12

45

2-3

2-3

2-3

122

5-10

Component

Warm-Up: Review Previous
Patterns for Reading

Phoneme Awareness

Introduce the New Pattern

Blend Words and Phrases with
New/Previous Patterns

Review Previous Patterns for

Spelling

Spell and Chain Words

Dictate Words and Phrases
with New/Previous Patterns

Teach High Frequency Words

Read Connected Text

Rollins Center

Description

Recite previous sound-spellings using key cards or grapheme cards
Use data to select skills that need extra review

Facilitate relevant phonemic awareness activities (i.e., phoneme blending, segmenting, etc.)

(Key Card) Introduce the new sound-spelling using a key card

(Pictures and Objects) Show pictures and/or objects with the new sound spelling

(Kinesthetic Writing) Model and practice writing the new sound-spelling in the air or on a surface
(Optional) Ask students to share words with the new sound-spelling

(Optional) Sort pictures of objects with the new sound-spelling and a previous sound-spelling

Model and practice decoding real and nonsense words using sound-spelling cards or tiles
Practice reading phrases/sentences that include words with the new sound-spelling

Practice identifying sound-spellings after a sound is made
Use data to select skills that need extra review

Model and practice encoding real and nonsense words using sound-spelling cards, sound boxes, etc.
Chain words by switching out the sound-spellings in a word to make a new word using sound boxes

Have student write the new and previous sound-spellings you dictate
Have students write words and phrases/sentences that contain the new and previous patterns

Review 3-5 previously taught high-frequency words
Discuss the parts of the new word that can be sounded out and the parts that are irregular
Create a key card for the word and include a key sentence

Have students highlight targeted skill words prior to reading a decodable text
Have ALL students whisper read as the teacher tunes in for accuracy and support

Some of these components may:

* take place whole class or in large
groups

* be most effective as a part of small
group instruction

* take place during literacy stations or
independent work time

APPLICATION:
Where does your curriculum address
each component? How can you make
each component most effective?

Rollins Center | COX Campus

for Language & Literac
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Setting the Stage

e Environment

dSound-spelling wall (letter-keyword sounds consistent in the
building)

dMeaningful literacy centers for cumulative review
Productive student talk — partners or group

* Resources
(Decodable books for foundational skills instruction
L NOT ALL texts students encounter should be decodable!)
Scope and sequence/Pacing Guides
UExplicitness
W Computer usage - No more quiet kids on Chromebooks!

* Scheduling

UTime for a minimum of 20 minutes in skill-based small group
instruction

Evaluate your current
context.

What areas are you
setting the stage

well?
What areas need

more intentionality
and design?

for Language & Literacy
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Maximizing Literacy Centers

Literacy centers should be designed to review
previously taught skills for independent work.

e Students should never encounter material independently that they
have not first received explicit instruction on from the teacher.

* Literacy centers are a time for students to build in additional practice
with skills they have already been taught

The Fluency Ramp 3  FLUENCY

*p\‘{,wﬂ"
w
> auTomanicTy " M
mm I
AT
*Hmm d/

* Rereading decodables and practicing activities previously completed
with the teacher are great ways to build automaticity (see example)

© Dillan 2017

 CAUTION: Are students primarily spending this time on devices? Are
activities aligned with the instructional scope and sequence?

Le: 8.2: Vowel Di
ow

Browny the Clow

Words ead ‘

Browny: gown clo fow ows

owls WOW crowd now owd 4

growi: down po ho 'o:g

bow frowning around (alo] Bouncy

ul leud moutt boots Il
l: room too py o}
;nzs looks are pecple  two
e
[Browny puls on a rec = 8
Browny puls on a red nose and wig. i B
She puts on a silly gown and huge boots. Why X
Browny is a clown. S 23
i ow! 9

Browny is the best clown arouna Ic -
She uses balloons as tools and makes them info cows ::?
or owls, p . -
Her dances will make you say. ‘Wow! S -
A crowd is waiting, but Browny is frowning. Why 6(
Clowns need painted faces. o
Browny can't find her paints. L. e
Browny looks in each box and under the coucn. e
she looks all around the room ) 2
Maybe Bouncy the dog can help. But how? 4
Bouncy barks and growls out Iou_d i
Browny cries, “Not now, Bouncyl A
Bouncy leaps at the shelf. i
Down falls a casel Powl (

Example: Students use a decodable text
during time with teacher to highlight
skill featured words. During center time
they reread highlighted words and the
text with a partner.

for Language & Literacy
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Logistical Considerations for Literacy Centers

v'Set a timer for kids to rotate (and for small group time tracking)

v'Base time spent with groups on their level of need
= Consider: Spending more time with a higher-needs group
. gon)sider: A lower-needs group may not be seen as frequently (e.g. every other
ay
v'Remember: Groups should reflect ongoing data collection and students
should not be “stuck” in a group

Ideas for Independent Time

Read previously taught decodable with a partner

Play previously taught game with a partner

Previously learned words in a flashcard deck - read words with a
friend

Decodable sentence unscramble and write in journal
Vocabulary headbands

Rollins Center

h
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Progress

Monitoring
Cycle

1. Set aclear
destination: Learning

5. Respond by making a

plan and/or adjusting
teaching

4. Reflect on results -
analyze data

2. Implement learning
activities aligned with
goals

3
Observe/record/assess
what you see

Rollins Center ‘ COX Campus
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Common Mistakes in Teaching Phonics

These are a few of the most common
mistakes made when teaching phonics.
Most of these mistakes are caused by
systemic issues and pressures on teachers.

* Based on your learning from the course,
how can you overcome these mistakes?

* What resources and/or support do you
need to help shift your practice?

Mistake: Not using assessments that show
what phonics skills students have
mastered and what skills they need to
learn.

Mistake: Giving students leveled texts to
read that require them to guess or
reinforce guessing as a strategy.

Mistake: Teaching lessons as skill and drill
rather than making them fun and
meaningful.

Mistake: Taking too long with instruction
and boring students.

Rollins Center = ()X Campus



Systematic and Explicit Phonics
Professional Learning Activities
Presentation Slides

Goal:

Deepen knowledge and application of concepts learned during the Systematic and
Explicit Phonics course to make informed decisions the enhance instruction

Rollins Center
for Language & Lite




Activity 1

Systematic Skill Progression

LM

will set sail Based on the words you see,
what is the target skill?

we aim to

The main ferry will set sail.

The main ferry will set sail soon. It has to wait for the
rain to stop. When the air is clear, the chain will raise
up so the ferry can sail.

We aim to jump in the air.

Rollins Center | COX Campus

or Language & Literacy | wesosmampuron
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Activity 1 - Answer Key

Instruction begins with sound and builds to

individual graphemes, then decoding words, next

ai words in sentences, and then connected text in
paragraphs and stories.

/ai/

aim
we aim to paragraph
) ) ) - sentence
We aim to jump in the air.
phrases
Si“ words
grapheme
will set sail sound
The main ferry will set sail.

The main ferry will set sail soon. It has to wait for the
rain to stop. When the air is clear, the chain will raise
up so the ferry can sail.

© @QEOWEOOC
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Activity 2
How Explicit Is Your Practice?

1. Examine the Explicit Instruction Checklist

2. Work with your coach to check off practices based on
your perceptions.

3. Video a lesson teaching phonics.
4. After watching, revisit the list.

5. Consider the following questions:
= What areas need more explicit instruction?
= What evidence of explicit teaching will you look for in student
performance?
= How can your coach help you grow in this is area?
= E.g. Curriculum examination, planning, delivery practice)
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Activity 3

Digraph Dictation Sample

Two students produce the following work samples after receiving instruction on digraphs

and FLSZ spellings (FLOSS Rule). How would you clarify the misconceptions?
What corrective feedback should be given?
What scaffolds could be used to reteach?

*  Create a dictation sentence to monitor progress for each student.

Student 1: Student 2:
Can you crus the sip? | wil tos the bil to you.
Can you crush the ship? | will toss the bill to you.
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Blend/Digraph Continuum

Sequence the words in order of least to most difficult to read.

Least Difficult Most Difficult
e ——>

thick

hat




Least Difficult Most Difficult
L

*hat rich  thick send  scratch
CVC CVvC CVC CVCC CCCVvC
Simple Syllables Complex Syllables .
ale CCVC, CVCC, CCVCC APPLICATION:

y =Ell Hlei=ss  Internal Phoneme How should this knowledge
el Final | Medial

phoneme phoneme phoneme Initial Final Initial Final impact Word Choice?
Blend Blend Blend Blend

Source: 95% Group

Where do digraphs fit in?
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Activity 5
Phoneme Grapheme Mapping Activity

Generalize your knowledge learned about phonemes-grapheme correspondences
to map the following words.

Phoneme-Grapheme Mapping

Say the word. Tap it. Map it. Read it

1.ledge 5.numb
2.ditch 6. by
3.knee 7. happy
4.wrap
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Activity 5 - Answer Key

| | e |dge ledge
d | i |tch ditch
kn | ee knee
Wrilailp wrap
n | u [mb numb
b |y by

h {a [pp|Yy happy
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Activity 6a
Syllable Sort

* Write the red syllable

R- Vowel
C-le
controlled team
types as headers across

the top of a page
e Use post-its or index cards

to write the blue syllables “

(1 per post-it) _ed J ing X
*S he syllables by thei

omes s Y Iel gan | i J mea ] nel ]
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Activity 6a - Answer Key

Syllable Sort

R_
controlled

Vowel
team C-le

dow
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Activity 6b
Word Building

R- Vowel
cortale

1. Put the syllables together o
to form words. =

2. Create a list of the words p=mIzE BN
that you form. | gan | cov |

3. Listen to the clues and see
if that helps formulate the
correct words.
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Activity 6b - Answer Key

Word Building

_be [ gan began
Il discovered
_nel § ing tunneling

muzzle
| mea meadow
e enormous
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Activity 7
Multisyllabic Words in Context

The ultimate point of decoding is to move e
from accuracy to automaticity and fluency to Il discovered

. tunneling
help readers make meaning of the text. B
meadow
A mole, tired from tunneling, discovered the mitten and decided CeT SIS
to move in. O investigate
She saw the mitten and stopped to investigate. She poked her
muzzle in.

He saw the mitten and not being one to be left out in the cold, he
began to nose his way in.

Along came a meadow mouse, no bigger than an acorn.

Her whiskers tickled the bear’s nose, and he gave an enormous .
’ 8 Rollins Center L(JXCampus
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Activity 7

Multisyllabic Words in Context

1. Choose 5 multisyllable, Tier 2 vocabulary words from your

text.
* Note the lexical quality of the text.
* Does the text feature many multisyllable words?

2. What scaffolds can you provide to prepare student to
engage with the text? What purpose does each scaffold

achieve?
» Syllable chunking/Syllable types
* Morphological chunks to highlight
* Provide student friendly definition
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Activity 8

Structured Literacy Tool Kit Sampler

Building Words

Word Sort Building
Words

Word Chaining Ladder

O [ [ e

Word Chaining Roll & Read
Ladder

* What does each resource support students in developing?
 Where does the resource fit in the instructional framework?

* Choose one of the resources to choose for an upcoming lesson.
* Choose words that align with the skill and determine where it fits in the lesson

framework.
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