
Early Literacy
Professional Learning Presentation

The coach utilizes the training presentation to provide professional 
learning around early literacy content to teachers.

Guidance:
Coach facilitates professional learning throughout the coaching cycle.

Coach differentiates professional learning activities depending on teacher and school needs.
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Cox Campus Intellectual Property Rights

• All content included on this Site (Cox Campus Content) is the property of Cox Campus, the Rollins 
Center, the Atlanta Speech School, and their licensors, and is protected by U.S. copyright laws. 
The Cox Campus Content includes all trademarks, service marks, designs, graphics, text, logos, 
audio, videos, compilations of data, software, and the selection and arrangement of material on 
the Site. You may not use, copy, reproduce, scrape, reverse engineer, sell, republish, upload, post, 
transmit, distribute, or modify any of the Cox Campus Content in any way without our prior 
written permission.

• Cox Campus Content is made available solely for your personal, non-commercial use in connection 
with the services provided on the Site. No right, title or interest in Cox Campus Content or any 
other materials or software is transferred to you as a result of this Agreement or your use of any 
of the services provided on the Site. You may not download, reproduce, publish, transmit, 
distribute, display, modify, create derivative works from, sell or participate in any sale of or 
exploit in any way, in whole or in part, any of Cox Campus Content, the Site or any related 
software, nor may you employ any bots or other means to “screen scrape,” or otherwise extract or 
obtain the benefit of Content on the Site.
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Participant outcomes of this presentation:

Guidance:
Coach facilitates professional learning throughout the coaching cycle.

Coach differentiates professional learning activities depending on teacher and school needs.

 Unpack updates in research to apply current evidence-based findings to practice
 Internalize the Gradual Release of Responsibility Method
 Connect evidence-based early literacy practices to early literacy development
 Develop strategies to teach the three categories of print awareness 
 Distinguish between phonological sensitivity and phonemic awareness
 Explain the continuum of phonemic awareness skills
 Identify scaffolds to support student in moving through the phonemic awareness continuum
 Understand components of alphabet knowledge 
 Develop strategies to provide explicit alphabet knowledge instruction
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**Course Updates**
• As the science of reading evolves, the content in our Cox Campus 

courses must evolve as well. We consider empirical research, peer-
reviewed journal articles, textbooks, expert review and opinion, and 
practitioner focused publications when making any course revisions.

• There are significant differences between the first Early Literacy 
course and the upcoming revised course in the areas of phonological 
sensitivity, phonemic awareness, and alphabet knowledge.

Please watch the updated Early Literacy course 
(released Summer 2024) before engaging in the 

following professional learning activities
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Lesson 1: 
An Introduction to the 3 Domains 

of Early Literacy
Goals: 

Unpack updates in research to apply current evidence-based understandings to practice
Internalize the Gradual Release of Responsibility Method

Connect evidence-based early literacy practices to early literacy development
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3 Domains of Early Literacy

Print 
Awareness

Phonological 
Awareness

Alphabet 
Knowledge

Knowledge of how 
print works; concepts 

of print

The ability to detect, 
identify and manipulate 

sound units and phonemes 
in spoken words—can 

include letters!

Knowledge of letter 
names, letter shapes, 
and letter formation

APPLICATION:
What parts of your day feature evidence of each domain? 

13



Gradual Release of 
Responsibility
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The What: Explicit Instruction

1. Set learning goals
2. Embed gradual release
3. Scaffold instruction as needed
4. Provide effective feedback.

APPLICATION:
Compare your current instructional resource to the Explicit Instruction 

Checklist on Cox Campus. Use your reflections to strengthen explicit 
instruction practices where needed. 
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The How: Gradual Release Method

• Does not have to 
be a linear 
progression! 
Arrows demonstrate 

how teachers may 
respond to student 
need

• Requires close 
monitoring of and 
responding to 
students’ needs
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Instructional Language

Before introducing and modeling early literacy 
activities:
• be intentional in teaching instructional vocabulary 
• do not assume that children come to school already 

understanding this vocabulary
• Example Vocabulary: together, separate, same, different, 

similar

APPLICATION:
How do you currently ensure all students have the necessary 

vocabulary knowledge before teaching early literacy concepts?
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Lesson 2: 
Print Awareness

Goal: 
Develop strategies to teach the three categories of print awareness 
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Concepts of Print
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Lesson 3: 
Phonemic Awareness

Goal: 
Distinguish between phonological sensitivity and phonemic awareness

Explain the continuum of phonemic awareness skills
Identify scaffolds to support student in moving through the phonemic awareness continuum
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Early Literacy Skill Sort

Print 
Awareness

Phonemic 
Awareness

Alphabet 
Knowledge

letter naming

letter writing

letter recognition

phoneme blending

phoneme segmentation

phoneme substitution

directionality

concept of word

return sweep

Activity 2a

Sort the following skills into the correct domain. As you sort, think 
about how each skill is taught in your current practice. 
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Early Literacy Skill Sort

Print 
Awareness

Phonemic 
Awareness

Alphabet 
Knowledge

letter naming

letter writing

letter recognition

phoneme blending

phoneme segmentation

phoneme substitution

directionality

concept of word

return sweep

Activity 2a – Answer Key

Are there any skills students need more 
explicit instruction with?

60



Early Literacy Skill Sort: PS vs. PA
Phonological 

Sensitivity (PS)
Phonemic 

Awareness (PA)

rhymingsyllable segmentation

“Sunset without sun
is?” 

phoneme blending

phoneme segmentation

phoneme substitution

“Say lap. Change the /a/ 
to /i/. New word?”

onset-rime blending

Activity 2b

Sort the following skills into the correct category of phonological 
awareness. As you sort, think about which category is most prevalent in 

your current practice. 
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Early Literacy Skill Sort: PS vs. PA
Phonological 

Sensitivity
Phonemic 
Awareness

rhyming

syllable segmentation

“Sunset without sun is?” 

phoneme blending

phoneme segmentation

phoneme substitution

“Say lap. Change the /a/ to an 
/i/. New word?”

onset-rime blending

Activity 2b – Answer Key

We should attach graphemes 
(letters) to phonemes) as soon as 

children are able to isolate 
phonemes.

We do not want to devote a lot of 
instructional time teaching these 
skills. Save them for transitions, 

brain breaks and attention getters.
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Exploring Instructional Language
Before introducing and modeling early literacy activities educators 
must be intentional in teaching instructional vocabulary.
Complete the chart below to determine where vocabulary words may be used and 
how you will ensure students understand their meanings. 

How will I teach this vocabulary?Activity ExampleInstructional 
Language

Use colored blocks in a line and explicitly 
identifying the first block for students.

“Listen for the first sound in the 
word.”EX: first

lips
different

slant

What other words may need explicit instruction? 

Activity 3
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