Systematic and Explicit Phonics
Professional Learning Presentation

The coach utilizes the training presentation to provide professional
learning around systematic and explicit phonics content to teachers.

Guidance:
Coach facilitates professional learning throughout the coaching cycle.
Coach differentiates professional learning activities depending on teacher and school needs.
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Participant outcomes of this presentation:

U Explain why systematic and explicit phonics instruction is a vital component of
equitable literacy instruction

U Evaluate practice to improve the efficacy of phonics instruction for all learners

U Deepen knowledge of the English language to teach phonics more effectively

U Explore instructional components of a systematic and effective phonics lesson and
reflect on what makes them impactful

U Evaluate current contexts to implement effective, systematic, and explicit phonics

Guidance:
Coach facilitates professional learning throughout the coaching cycle.
Coach differentiates professional learning activities depending on teacher and school needs.
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Lesson 1:
Phonics for Every Reader

Goal:

Explain why systematic and explicit phonics instruction is a vital component of
equitable literacy instruction
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Lesson 2:
Making Phonics Effective

Goal:
Evaluate practice to improve the efficacy of phonics instruction for all learners
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Diagnostic
Assessments:

Decoding Surveys &
Spelling Inventories
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Once a universal screener is in place, it is critical to utilize diagnostic assessments for identifying specific
student instructional needs regarding both decoding and encoding skills. When you go to a doctor for a
checkup (screener), you receive information regarding your overall health. If anything appears to be
abnormal, the doctor will order further testing (diagnostics) to determine a specific diagnosis in order to
provide the most effective treatment (instruction). Once treatment has begun, your doctor schedules
follow-up appointments to monitor your progress (progress monitoring). You don’t want the doctor to
prescribe a treatment and then never follow up to see if it worked or if another medication or treatment
may be needed! Let’s take a closer look at decoding surveys and spelling inventories, two diagnostic
assessments that address students’ ability to decode words for reading and encode words for spelling and
writing.
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Spelling Inventory

Definition:
A diagnostic assessment measuring a student’s ability to encode
words at varying skill levels

APPLICATION:

Purpose: ) .

Identify spelling patterns students have mastered/not . How is spelling

yet mastered to inform both phonemic awareness inventory data used to

and phonics instructional next steps guide instruction in your
classroom?

Frequency
After screener administrations and as often as needed

*Dictation and other writing activities can also be used to monitor progress throughout the year.

Setting
Whole Class Rollins Center OX Campus

Spelling Inventories provide insight into both phonemic awareness and phonics instruction for

students. AND GO HAND IN HAND WITH DECODING INVENTORIES Taking a close look at student spelling
errors enables teachers to determine if there are phonemic errors (ex. kiden/kitten, i/e, chruck),
orthographic errors (ex. lik for like, chruk), or even morphological errors (ex. stompt, -ed).
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Decodable? Leveled? Predictable?

Different texts are for
different purposes!

Rollins Center COX Campus
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Does text choice matter? Yes! There are different types of text and teachers must be aware of each type
and its specific purpose. Let’s take a closer look at different types of text on the next slide.
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Lesson 3:
Language Knowledge for

Phonics Teachers

Goal:
Deepen knowledge of the English language to teach phonics more effectively
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The Terms “Short” and “Long”

Vowel Valley
:
Lax (Short) Tense (Long) 1% | 2
L : [ JEE
2 -
; -
relaxed _ | 2 —
tongue/jaw tense tongue/jaw L= : : X ‘
g J Diphthongs ‘T B | ‘ - ;Wmomrmled Vowels

A long vowel sound isn’t
“long” simply because you
can hold it!
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Model how lax sounds can be held just like tense sounds (Say /o/ like you are at the doctor's office. That is a
"short" sound we can hold for a long time). While the short and long terms are common among educators,
linguists use the terms lax and tense to distinguish these vowel sounds based on how relaxed or tense the
tongue and jaw muscles are. Have participants practice making the tense /e”/ sound and lax /6/ vowel
sounds to feel the articulatory differences. Refer to the Standard American English Phoneme/Grapheme
Chart handout (this is noted under Articulation heading).
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Maximizing Literacy Centers

Literacy centers should be designed to review r
previously taught skills for independent work. e,

* Students should never encounter material independently that they
have not first received explicit instruction on from the teacher.

* Literacy centers are a time for students to build in additional practice
with skills they have already been taught

The Fluency Ramp 2  FLUENCY
:& '_ﬂ
~ﬁ’.r“"rl
5 "AUTOMATICITY " <
A > Example: Students use a decodable text
") 0#" . . . . .
AT during time with teacher to highlight
e,
*ACCUI.ACV o © Dillon 2017

skill featured words. During center time
. . Lo . they reread highlighted words and the
* Rereading decodables and practicing activities previously completed text with a partner.

with the teacher are great ways to build automaticity (see example)

* CAUTION: Are students primarily spending this time on devices? Are
activities aligned with the instructional scope and sequence? R Ceter: | CCK Camipns

We must be careful not to think of center time as a time for busy work without a purpose in mind. Planning
intentionally should ensure that students are using this time to review previously taught skills. For example,
last week a group worked on short | in CVC words. This week, the group could participate in activities that
feature short | words or words from skills before. Building in intentional, interleaved practice will help
students move from accuracy to automaticity and eventually fluency. Knowing that students will practice a
skill beyond only the time of instruction also allows for steady progress through the scope and sequence.
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Logistical Considerations for Literacy Centers

v'Set a timer for kids to rotate (and for small group time tracking)

v'Base time spent with groups on their level of need
= Consider: Spending more time with a higher-needs group
. Son)sider: A lower-needs group may not be seen as frequently (e.g. every other
ay
v'"Remember: Groups should reflect ongoing data collection and students
should not be “stuck” in a group

Ideas for Independent Time

Read previously taught decodable with a partner

Play previously taught game with a partner

Previously learned words in a flashcard deck - read words with a
friend

Decodable sentence unscramble and write in journal
Vocabulary headbands

Rollins Center (X Campus
. - ;

Vocabulary headbands — A word guessing game to help students reinforce vocabulary usage. A student
places a headband on their head that contains an unknown word. Other students provide clues to help the

student with the headband guess the unknown word.
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Progress
Monitoring
Cycle

1.Set aclear
destination: Learning
goals

2. Implement learning
activities aligned with
goals

4, Reflect on results - 3

Observe/record/assess

analyze data what yoli see
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Progress monitoring and effective assessment practices should occur as a continuous cycle. As we learned

earlier, effective Tier 1 instruction includes relevant assessment and data collection including progress

monitoring to inform instruction.
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Systematic and Explicit Phonics
Professional Learning Activities
Presentation Slides

Goal:

Deepen knowledge and application of concepts learned during the Systematic and
Explicit Phonics course to make informed decisions the enhance instruction
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The coach should first facilitate differentiated professional learning throughout the coaching cycle with
the Systematic and

Explicit Phonics Implementation Training Presentation

& Notes to deepen knowledge of content.

The slides in this section align with the Training Presentation, Reading Fluency Professional Learning

Activities resource, and the Cox Campus Systematic and Explicit Phonics course. They should be used to
supplement content knowledge learning and differentiated depending on teacher and school needs.
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Activity 1

Systematic Skill Progression

Im

will set sail

we aim to

The main ferry will set sail.

sail

/ail

Based on the words you see,
what is the target skill?

The main ferry will set sail soon. It has to wait for the
rain to stop. When the air is clear, the chain will raise
up so the ferry can sail.

We aim to jump in the air.

ai
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These boxes are in a mixed order — on your worksheet, put a number next to each box for the order it
should be taught in. Do this individually for 2 minutes, then you will have time to talk with your table about

what you think. Answers will be revealed.
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Activity 1 - Answer Key

&) PYREEEEE

Instruction begins with sound and builds to

o individual graphemes, then decoding words, next
ai words in sentences, and then connected text in
: paragraphs and stories.

aim
we aim to ' paragraph

- - - - ' sentence
We aim to jump in the air. pr—
sail Words

grapheme

will set sail sound

The main ferry will set sail.

The main ferry will set sail soon. It has to wait for the
rain to stop. When the air is clear, the chain will raise
up so the ferry can sail.
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Activity 3

Digraph Dictation Sample

Two students produce the following work samples after receiving instruction on digraphs
and FLSZ spellings (FLOSS Rule). How would you clarify the misconceptions?

*  What corrective feedback should be given?

*  What scaffolds could be used to reteach?

*  Create a dictation sentence to monitor progress for each student.

Student 1: Student 2:
Can you crus the sip? | wil tos the bil to you.
Can you crush the ship? | will toss the bill to you.

Rollins Center | COX Campus
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Student 1: Highlighting phonemic error of sound production for /sh/
Student 2: Highlighting orthographic error of spelling patterns ss, I
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Blend/Digraph Continuum

Sequence the words in order of least to most difficult to read.

Least Difficult

hat
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Most Difficult

Word Ordering Activity

On a piece of note paper write the numbers 1 -5, with 1 being the “Least Difficult” and 5 being the “Most

Difficult”.

Sequence the words in order of least to most difficult to read.

When sequencing think about the general guidelines for teaching phonics systematically and the phonics

continuum.
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Least Difficult Most Difficult

CcvC CcvC CvC CvCC CCccvcC
Simple Syllables Complex Syllables _
e CCVC, CVCC, CeVee APPLICATION:

External Phoneme [zl Na o) Einle

- How should this knowledge
Initial Final Medial

phoneme | hhoneme | phoneme Initial Final Initial Final impact word choice?
Blend Blend Blend Blend

Source: 95% Group

Where do digraphs fit in?
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Which word is least difficult? Why? Hat — This word has 3 phonemes. It has a short vowel sound and
individual consonant sounds that are common.

What'’s the next word? Why? Rich — This word has 3 phonemes. It has a short vowel sound and digraph.

What'’s the next word? Why? Thick - This word has 3 phonemes. It has a short vowel sound and two
digraphs.

What’s the next word? Why? Send - This word has 4 phonemes. It has a short vowel sound and a difficult
blend (nasal) at the end.

What'’s the most difficult word? Why? Scratch - This word has the most phonemes. It has a short vowel
sound. It also has a trigraph and a 3 consonant blend.
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Activity 5
Phoneme Grapheme Mapping Activity

Generalize your knowledge learned about phonemes-grapheme correspondences
to map the following words.

Phoneme-Grapheme Mapping

Say the word. Tap it. Map it. Read it

1.ledge 5.numb
2.ditch 6. by
3.knee 7. happy
4. wrap

L A WN PR

Rollins Center | COX Campus
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Structured Literacy Toolkit pg. 12
Student 1: Highlighting phonemic error of sound production for /sh/
Student 2: Highlighting orthographic error of spelling patterns ss, |
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Activity 5 - Answer Key

| | e |dge ledge
d | i [tch ditch
kn|ee knee
Wriaflbp wrap
n|u|[mb numb
b |y by

h |a]|pp|y happy

Rollins Center | COX Campus
for Language & Literacy R Lot

NounhsWwNR

Ledge —trigraph dge is used after short vowels to spell /j/ at the end of a 1 syllable word
Ditch- trigraph tch is used after short vowels to spell /ch/ at the end of a 1 syllable word
Knee - grapheme kn can represent /n/
wrap
numb
by
happy




Activity 6a
Syllable Sort

. i R- Vowel

types as headers across

the top of  page
* Use post-its or index cards

to write tLe blule syl);ables “

(1 per post-) ed Jins Jme [ oo | e
S he syllables by thei

ores | Yievies By el L gan J i | mea ] nel

Rollins Center | COX Campus
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(Note: Investigate: purpose is to focus on the reading of the word, not the syllable separation
solely.)

investigate
discovered
muzzle
began
enormous

meadow
tunneling
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Activity 6a - Answer Key

Syllable Sort

=i =N
:
dow

Cvest ] ed dow_
Cgan_
m m it ey |

| APogamolthe AdantaSpeech School |
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Activity 6b
Word Building

1. Put the syllables together

R- Vowel
Closed | Open
=

(i nor Il mea

to form words. T

2. Create a list of the words  pEzmIEEE BN
that you form. | gan | cov |

3. Listen to the clues and see
if that helps formulate the RERlE=n
correct words.

Rollins Center | COX Campus
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Supports: We can bring meaning in to help provide context for the words. — allow participants to try first
without clues or context

Clues:

1. Whenit (began) to rain, | used my umbrella. (began)

2. | (discovered) my phone can turn pictures into stickers! (discovered)

3. Animals use this method to burrow underground. A word that means to make a tunnel. (tunneling)

4. Another word for the nose of an animal. Multiple meaning: A device used to keep a dog’s mouth shut.
(muzzle)

5. Alarge open space of grass for animals to roam.

Huge (enormous)
7. To study or discover facts about something. How you solve
a mystery. (Investigate)



Activity 6b - Answer Key

Word Building

N
KN 2 I IR
ETH ETH
= o ] mous.
et L] e

began
discovered
tunneling
muzzle
meadow

enormous
investigate ko o | coxcamps
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Activity 7
Multisyllabic Words in Context

The ultimate point of decoding is to move e m‘ Bgan

from accuracy to automaticity and fluency to S Y8 Gl Tl discovered
tun J nel J ing | tunneling

help readers make meaning of the text. B B —
[ mea | meadow
A mole, tired from tunneling, discovered the mitten and decided NG e enormous

[_in | =i investigate

to move in.

She saw the mitten and stopped to investigate. She poked her
muzzle in.

He saw the mitten and not being one to be left out in the cold, he
began to nose his way in.

Along came a meadow mouse, no bigger than an acorn.

Her whiskers tickled the bear’s nose, and he gave an enormous " ‘
Rollins Center | COX Campus

sheeze for Language & Literacy
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All of the words we worked with are pulled from the text of The Mitten. Not only did we practice decoding
the words by looking at the syllables that comprise the words, but we also attached meaning when we
provided clues for you to determine the words to build. Some even required a phonemic cue to help you
get to the target word. How much better could students now understand the story by first taking the time
to dissect some of the bigger words within the text? THIS IS COMREHENSION! How can this translate to
non-fiction texts? Content texts?
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Activity 7

Multisyllabic Words in Context

1. Choose 5 multisyllable, Tier 2 vocabulary words from your

text.
* Note the lexical quality of the text.
* Does the text feature many multisyllable words?

2. What scaffolds can you provide to prepare student to
engage with the text? What purpose does each scaffold
achieve?

» Syllable chunking/Syllable types

* Morphological chunks to highlight
* Provide student friendly definition

Rollins Center
Literacy

for Language &

| APogamolthe AdantaSpeech School |

COX Campus

Participants should use a current Science or Social Studies Text from their curriculum materials.
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Activity 8

Structured Literacy Tool Kit Sampler

[T

[ —

i e [ —

Rofl and Read

BTSSR

Word Sort Building Word Chaining
Words Ladder

Roll & Read

* What does each resource support students in developing?
* Where does the resource fit in the instructional framework?

* Choose one of the resources to choose for an upcoming lesson.
* Choose words that align with the skill and determine where it fits in the lesson

framework.
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