B3| Coaching Tool: Vocabulary Instruction

This tool is designed to be used as part of the Rollins Impact Cycle. Teachers use it to observe coaches
during the modeling and guided practice phase, and coaches use it to observe teachers during the
observe phase. Teachers can also use this tool to reflect on their own practice using video.

District: School Name:

Teacher’s Name: Grade Level:

Date: Time of Day:

Observer/Role: Time Spent in the Classroom:
Equity of Voice

Classroom environment prioritizes oral language
e There is a balance of teacher talk and student talk
e Every child’s voice is honored
e Children have multiple opportunities throughout the
day to hear and use spoken language, in English or in
their first language or dialect
e Link first language to English

Systematic and Explicit Instruction

Teacher provides clear learning objectives (state the goal,
be clear, discuss the why)

Teacher uses the gradual release method

e | Do

e We Do

e You Do it Together

e You Do it Independently
Teacher provides scaffolding as needed (e.g., questioning,
prompting, visual aids, peer collaboration, gestures, think
alouds, etc.)
Teacher provides effective feedback:

o Affirmative

e Corrective (timely, clear, and supportive)

Four CoOMPONENTS OF EFFECTIVE VOCABULARY INSTRUCTION

Facilitate a Rich and Varied Language Experience
The teacher intentionally sets an environment for meaningful conversations and wide reading.

Defines a challenging word briefly by providing a student-
friendly definition or a synonym when reading aloud to
students

Includes high-level vocabulary when speaking to students

Facilitates back-and-forth intentional conversations with
students
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Indicator Evidence

Facilitate a Rich and Varied Language Experience
The teacher intentionally sets an environment for meaningful conversations and wide reading.

Provides scaffolds to encourage the use of Tier 2 and Tier
3 words.

e Use either or statements

e Provide phonetic cues

e Ask for a synonym

Provides opportunities for students to practice using
academic vocabulary with their peers. (e.g., turn and talks,
think-pair-share, group tasks, etc.)

Provide access to a wide variety of texts for multiple
purposes

e Decodable texts for repeated reads

e Read-alouds that are familiar

e Audiobooks

Explicitly Teach Focus Words with Text
The teacher selects an appropriate number of focus words based on the grade level or student need
for explicit instruction.

Uses a vocabulary routine to explicitly teach new focus
words

Characteristics of an effective vocabulary routine:

e Pronounces the focus word clearly and has
students pronounce the word. Listens for correct
pronunciation
Provides a student-friendly definition
Uses photographs, illustrations, or realia to help
students visualize a focus word
Uses gestures to describe a focus word
Shows an anchor sentence containing the word to
discuss the word’s part of speech

e Provides multiple opportunities to hear the word
used in different contexts and settings
Models writing the focus word
Has students either trace or write the word
Identify notable or relevant morphemes in the focus
word and discuss

Facilitates word engagement activities with the focus
word (e.g., this or that, finish the sentence, etc.)

Provide multiple exposures to focus words outside of the
vocabulary routine with structured activities for practice
(e.g., sorts, games, etc.)
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Indicator Evidence

Explicitly Teach Word-Learning Strategies
The teacher explicitly teaches how to use word-learning strategies to gain meaning of unknown
words.

Method: Using Dictionaries

Provides access to dictionaries that contain student-
friendly definitions

Models how to find a definition and the think aloud
process of fitting the definition into the context

Method: Morphemic Analysis

Teaches word part (prefixes, suffixes, roots, bases)
meanings

Models how to decompose and combine word parts to
gain meaning

Embeds context when using morphemes to teach word
meanings. (e.g., using sentences to provide context)
Method: Contextual Analysis

Models how to use surrounding text to infer the meaning
of a word with one of the following types of context clues:
definition, synonym, antonym, and example

Selects context clue examples for instruction that provide
adequate information for interpreting word meaning

Foster Word Consciousness
The teacher includes word-play and engaging vocabulary activities

Displays focus words in the classroom intentionally after
instruction (e.g., photo word cards, highly visible, etc.)
evidenced by students engaging with words

Engages students with word play games and activities
(e.g., repeating alliteration, finding words with anagrams,
etc.)

Brings attention to words with special characteristics (e.g.,
homophones, homographs, etc.)

Extends focus word instruction by incorporating word play
(e.g., finding synonyms and antonyms for a focus word)

Provides meaningful extension activities that encourage
using academic vocabulary
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Indicator Evidence

Evidence of Planning
Uses assessment to drive instruction

Chooses focus words ahead of instruction

Lessons include multiple opportunities to practice with
the same words

Lesson resources include visuals, gestures, and props
Plans for connections to multi lingual learners’ first
language

Considers linguistic differences (i.e., language and dialect)
when choosing focus words and activities to do with
students
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