Planning for START Reads

Planning Read-Alouds

Main Idea

The main idea is the most important message you can take from the story. A storybook
may have multiple main ideas, depending on the reader’s past experiences. Choose one
that you think the children will relate to best, or match it to the thematic unit of the week.

Story Problem

The story problem is the obstacle the main character confronts. Because it is not explicitly
stated in a sophisticated storybook, teachers need to identify the story problem and think
about how they will teach it to the children. Be sure to find the pages in the text that help
the reader infer the story problem and make note of them.

Key Events

Identify the key events in the story and plan how to connect them. Connecting events
helps children infer the story problem and understand the main idea.

Thoughts and Feelings of Characters

In a sophisticated storybook, it is critical that children understand the thoughts and
feelings of the main characters. Doing so helps the reader understand the story more fully
and arrive at the main idea. What did the characters think about the key events? How did
they feel about them? Be sure to answer these questions beforehand, and then write
down some think-alouds to guide the children during the read.
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Inferences

The ability to make inferences, or “read between the lines” (Duffy, 2009, p. 122), is a
critical part of reading comprehension. In a sophisticated storybook, the main idea and
the story problem are not explicitly stated and must be inferred. Often, the characters’
thoughts and feelings must also be inferred. Identify the places where children need to
make inferences and prepare think-aloud that provide a model for this important skill.

Target Vocabulary

Choosing vocabulary is one of the most important tasks during planning. Identify words
children must understand in order to infer the story problem as well as the characters’
thoughts and feelings. Target 8 to 10 Tier 2 vocabulary words. Some of these words will
be found in the text; others can be introduced into the story as it is explained. Once you
have identified the words, be sure to decide which element of the PAT strategy to use
with each.

Final “Why” Question

When planning your closing, choose a question that pushes children to use critical
thinking skills. “Why” questions, in particular, are useful. They can be incorporated into
the purpose statement and connect to the story problem and main idea. Tying these
pieces together helps children more fully understand the story so they can explain it later.

Purpose Statement

The purpose statement introduces the story and peaks children’s interest. It also helps
guide their thinking as they listen to the story. Take time to prepare a purpose statement
to use at the beginning of each read. We wait to identify the purpose statement until after
we have chosen our “why” question. We do this so we can be sure the purpose statement
will guide children to answering the “why” question.
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