Coaching Tool: Meaningful Read Alouds

This tool is designed to be used as part of the Rollins Impact Cycle. Teachers use it to observe coaches
during the modeling and guided practice phase, and coaches use it to observe teachers during the
observe phase. Teachers can also use this tool to reflect on their own practice using video. Because the
START Strategy is for repeated read alouds, reading a story three times for three different purposes; this
tool should be used three different times for each different read.

District: School Name:

Teacher’s Name: Grade Level:

Date: Time of Day:

Observer/Role: Time Spent in the Classroom:
Equity of Voice

Classroom environment prioritizes oral language
e There is a balance of teacher talk and student talk
e Every child’s voice is honored
e Children have multiple opportunities throughout the
day to hear and use spoken language, in English or in
their first language or dialect language, in English and
in their first language or dialect

Culturally and Linguistically Preserving
Environment

Children have multiple opportunities throughout the day
to hear and use spoken language, in English and in their
first language or dialect

Teacher plans and uses the HABLA Strategy:

e Honor the first language and all attempts to
communicate
Ask questions and give ample time for response
Build on child responses
Link the first language to English
Add visuals, gestures and props as you talk

Evidence varies based on which

State read is observed.

States the purpose of the read (e.g., | wonder.... Let’s read
and find out)
e 1stread: Key details and events
e 2nd read:
o Fiction: character’s thoughts and feelings
o Non-fiction: connects between individuals, idea,
and events
e 3rd read: theme (fiction) or main idea (non-fiction)
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Evidence varies based on which
Teach .
read is observed.

Uses think-alouds to model predictions and explain ideas
that are not explicit
e 1st read: models inferential thinking, explains cause
and effect about main events and the main idea
e 2nd read: explains characters’ thoughts and feelings
in connection to main events
e 3rd read: pulls out cause and effect and characters’
thoughts and feelings

Pushes in key vocabulary (Tier 2 words)
e 1st read: Pushes in main events
e 2nd read: Pushes in main events, characters’ thoughts
and feelings
e 3rd read: Pulls out vocabulary and information related
to the story (characters, main events, story problem)

Uses the PAT Strategy to teach pre-selected words as they
appear in text
e 1st and 2nd read: Uses PAT strategy - Points to
illustrations, Acts out words, Tells child-friendly
definition for target vocabulary (as needed)
e 3rd read: Supports/reviews children’s use of
previously taught vocabulary

Ask

Evidence varies based on which
read is observed

Asks open-ended question (why/how). (See Open-Ended
vs Closed-Ended Questions)

e 1st and 2nd read: at the end of the story

e 3rd read: throughout children’s retell of the story

Teacher models and students use accountable talk stems
during classroom discussions

Respond

Acknowledges child’s response and restates what child
says with a more complex sentence (i.e., Child says, “Peter
was sad.” Teacher responds with, “Yes. Peter was upset
because he knocked Amy down.”)

Uses correct syntax
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Respond

Builds on what child says by adding more information

(i.e., Child says, “Peter was sad.” Teacher responds with,
“Yes. Peter was upset because he knocked Amy down.

He was worried that because he knocked her down, Amy
would not want to come to his birthday party.”) See START
Ladder Safet Nets

Uses Tier 2 vocabulary when responding to child’s
statements

Uses safety nets when needed to scaffold child’s learning:
e Asking simple yes/no questions or questions with few
choices, e.g.,isit____or___7?
e Models answer for child with well-formed sentence
e Provides a phonemic clue
Tie
Ties story together by summarizing the main idea
Explicitly makes the connection between book and
activities during other parts of the day (e.g., centers, small
group activities)
Pushes in and pulls out book-related target vocabulary
during book extension activities (centers, small groups)

Evidence of Planning
Teacher marks up a book in preparation for a START Read

Evidence of planning for START throughout the week in
schedule and lesson plan

Evidence of Tie and extension activities in lessons
throughout the week using target story vocabulary

Teacher models and students use accountable talk stems
during classroom discussions

Evidence of responsive instruction, including scaffolding
(safety nets) as described on the START ladder

Monitors children’s developmental progress using
anecdotes, checklists, assessments, etc., and plans
intentionally based on this information; over time sees
growth in children’s development

e Evidence of engaging families
Sharing relevant resources
Inviting families into the classroom
Updating families on child’s progress
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