IE2| Coaching Tool: Early Literacy

This tool is designed to be used as part of the Rollins Impact Cycle. Teachers use it to observe coaches
during the modeling and guided practice phase, and coaches use it to observe teachers during the
observe phase. Teachers can also use this tool to reflect on their own practice using video.

District: School Name:

Teacher’s Name: Grade Level:

Date: Time of Day:

Observer/Role: Time Spent in the Classroom:
Equity of Voice

Classroom environment prioritizes oral language
e There is a balance of teacher talk and student talk
e Every child’s voice is honored
e Children have multiple opportunities throughout the
day to hear and use spoken language, in English or in
their first language or dialect
e Link first language to English

Systematic and Explicit Instruction

Teacher provides clear learning objectives (state the goal,
be clear, discuss the why)

Teacher uses the gradual release method
e | Do

We Do

You Do it Together

You Do it Independently

Teacher provides scaffolding as needed (e.g., questioning,
prompting, visual aids, peer collaboration, gestures, think
alouds, etc.)

Teacher provides effective feedback:
o Affirmative
e Corrective (timely, clear, and supportive)

Print Awareness
Print awareness is taught directly and explicitly

Print awareness instruction is brief, continuous, and
embedded within various encounters with text (e.g.,
posters, big books, read alouds, decodable readers,
morning meeting, writing instruction)
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Print awareness instruction includes intentional
explanation of concepts using think alouds, with limited
student questioning, in the areas of:

e Print Functions (print carries a message and can be
used for different purposes

e Book Conventions (front to back, top to bottom,
locates title, where to begin when reading, and how
to turn pages in a book)

e Print Convention (top to bottom, left to right, words
are separated by spaces in print, words are made of
letters, sentences are made of words and start with
capital letters, understands purpose of punctuation)

Phonemic Awareness
Phonemic awareness is taught directly and explicitly

Phonemic awareness is taught systematically

¢ Follows a logical sequence (isolation-> blending->
segmenting)

¢ Instruction begins with simple syllables and moves to
complex for isolation, blending, and segmenting
(CvC -> CCVC -> CCVCQ)

e Teacher considers phoneme placement when
choosing words for phoneme isolation (Cvc-> cvC->
cVc-> Ccvee-> ccveC-> cCvcc-> cevCa)

Instruction focuses on phonemic awareness tasks of
phoneme isolation, phoneme blending and phoneme
segmentation

Teacher models phoneme articulation (manner, voicing
and placement) of sounds

Teacher uses visual aids (e.g., mirrors, sound wall) to model
accurate articulation

Teacher articulates phonemes precisely (without the
schwa at the end)

Teacher makes phoneme grapheme connections clear by
showing the corresponding letter/letter pattern (limits
phoneme work without letter)

Phonological Sensitivity

Phonological sensitivity (word, syllable, onset-rime
awareness) activities are reserved for transition times,
brain breaks, and attention-getters

WWW.coxcampus.org | 2



http://www.coxcampus.org
https://www.youtube.com/watch?v=wBuA589kfMg

IE2| Coaching Tool: Early Literacy

Indicator Evidence

Alphabet Knowledge

Teacher follows a scope and sequence
e High-utility graphemes are introduced first
e Multiple letters are introduced each week
e High contrast letters are taught together

Alphabet knowledge is taught systematically
e Follows a logical sequence (recognition -> naming ->
discrimination)
e Letters and sounds are taught together
Letter formation is explicitly taught (imitation -> copying
-> independent writing)

Teacher introduces letter naming fluency activities after
students have mastered letter naming

Evidence of Planning

Teacher uses an assessment of foundational skills to
drive instruction (pre-decoding assessment, phonemic
awareness assessment, letter naming, letter sounds,
assessment of print awareness)

Teacher uses data to plan for phoneme and alphabet work
during whole group and small group based on needs of
the students

Teacher considers linguistic differences (language and
dialect) when planning words and activities to do with
students
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