Reading Fluency Course Syllabus

The International Dyslexia Association’s (IDA) Knowledge and Practice Standards for Teachers of Reading
Coursework is aligned with IDA’s Knowledge and Practice Standards (KPS) for Teachers of Reading. The
KPS outline the knowledge and skill that all teachers of reading should possess. Standard 1 addresses
foundational concepts, derived from interdisciplinary research, about reading development and reading
difficulties. Standard 2 covers knowledge of diverse reading profiles, including dyslexia. Standard 3 pertains
to knowledge of assessment. Standard 4 addresses Structured LiteracyTM teaching, offering detailed
guidance with regard to the nature of effective instruction in each major domain (phonological sensitivity
and phoneme awareness; phonics and word recognition; reading fluency; vocabulary; listening and reading
comprehension; and written expression). Standard 4 also offers guidance regarding expectations for
teachers engaged in field work or practicum (e.g., in interpretation of assessments, planning differentiated
instruction, lesson design, corrective feedback, and so forth). Standard 5 delineates ethical standards for
the profession. A copy of the KPS can be found here:
https:/app.box.com/s/21gdk2k1p3bnagdfz1xy0Ov98j5ytl1wk.

Course Instructor
s Cox Campus, written and by Alistair Smick and facilitated by Nathan Thompson
o info@coxcampus.org

Course Description
o Developed with Expert Contributor, Dr. Laura Rhinehart of University California, Los Angeles.
The purpose of this course is for teachers and leaders to build knowledge and capacity around
reading fluency including assessment, instruction, and progress monitoring. The course further
equips participants with the necessary strategy and skills to visualize what effective reading fluency
instruction looks like and how to practically provide effective reading fluency instruction.

Course Calendar
o This course is 100% online and asynchronous. Simply register for your FREE Cox Campus account,
select the course, and begin. This delivery style allows you to complete the course at the time and
pace that works best for your schedule.

Required Assignments
s In Course Knowledge Checks - these will cover content delivered via the on-screen facilitator and
through accountable readings and are made up of several question types, including:
s Multiple Choice
o Select All That Apply
o True/False
o Drag and Drop
o Fill in the Blank

End of Course Assessment
o At the end of this course, you will take an End of Course Assessment to gauge your knowledge of the
material presented. You must score an 80% or above to pass the assessment and receive credit for
the course. You will receive explicit feedback on any questions you answer incorrectly. You will then
have the opportunity to go back and review the sections you missed questions from before
reattempting the assessment.
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End of Course Assessment

o Please note: this End of Course Assessment only gauges your comprehension of the topic covered
in this specific course. In order to earn IDA Program Completion, you will need to complete all Cox
Campus Structured Literacy coursework, including passing the End of Course Assessment on each,
then pass the Exit Exam (a comprehensive final exam covering all required KPS knowledge areas
that have been covered in the structured literacy courses).

o At the end of this course, you will take an End of Course Assessment to gauge your knowledge of
the material presented. You must score an 80% or above to pass the assessment and receive credit
for the course. You will receive explicit feedback on any questions you answer incorrectly. You will
then have the opportunity to go back and review the sections you missed questions from before
reattempting the assessment.

o Please note: this End of Course Assessment only gauges your comprehension of the topic covered
in this specific course. In order to earn IDA Program Completion, you will need to complete all Cox
Campus Structured Literacy coursework, including passing the End of Course Assessment on each,
then pass the Exit Exam (a comprehensive final exam covering all required KPS knowledge areas
that have been covered in the structured literacy courses).

Accountable Reading

Throughout this course you will be presented with REQUIRED accountable reading(s). Take all the time you
need to read and synthesize the information in each reading. You will be presented with knowledge checks
to verify your understanding when you return to the course.

Accountable Readings for Reading Fluency:
o Lesson 1, Step 7: Article - Why Prosody Matters: The Importance of Reading Aloud with Expression
o Lesson 1, Step 7: Article - The Role of Prosody in Reading Comprehension: Evidence from Poor
Comprehenders
o Lesson 3, Step 2: Article - Reading Rockets: Word Decoding and Phonics
o Lesson 3, Step 5: Article - What Educators Need to Know About Rapid Automized Naming (RAN)
o Lesson 3, Step 7: Article - Reading Rockets: Sentence Combining
o Lesson 3, Step 7: Massachusetts Department of Education Overview and Resources for Syntax
o Lesson 4, Step 5: Fluency Assessment Guidelines
o Lesson 4, Step 5: Hasbrouck and Tindal Fluency National Norms Chart
o Lesson 4, Step 7: Measures of Prosody
o Lesson 4, Step 7: Student Self-Reflection Expressive Reading
o Lesson 5, Step 3: Article - How to Help Kids Read with Expression
o Lesson 5, Step 4: Fluency Instructional Methods
o Lesson 5, Step 4: Article - Reading Rockets: Fluency Instructional Guidelines
o Lesson 5, Step 5: Article - Tim Rasinski: Implementing Assisted Reading
o Lesson 5, Step 6: Article - Reading Rockets: Choral Reading
o Lesson 5, Step 7: Article - Audio-Assisted Reading | Classroom Strategies | Reading Rockets
o Lesson 5, Step 7: Article - Implementing Assisted Reading
o Lesson 5, Step 8: Article - Tim Shanahan: Everything You Wanted to Know on Repeated Reading
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