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The coach utilizes the training presentation to provide professional learning on Data-Driven
Instruction course content to teachers.
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Guidance:
Coach facilitates professional learning throughout the coaching cycle.

Coach differentiates professional learning activities depending on teacher and school
needs.
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Coach Outcomes of Reviewing This
Resource:

This resource is designed primarily for the coach to use as a guide in supporting the

planning and implementation of data-driven instruction. Rather than using slides as

a “presentation,” review the material to guide your next steps in assessing reading
within your school or district.

* Determine the current status of reading assessment

* Initiate or clarify data collection process

» Support teachers in analyzing data

» Support teachers in planning and delivering explicit instruction
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Teacher Outcomes of Interacting These
Resources:

« Collect data points at various levels (screener, diagnostic, progress monitoring)
» Analyze data for different purposes
» Design and implement explicit instruction
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Data-Driven Instruction Cycle

1. Assess to get a clear picture.

2. Analyze data to determine student need.

3. Deliver explicit instruction informed by need.
4. Reassess to determine response.

5. Repeat 2-4.
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We can use the data-driven instruction cycle to determine a student’s current
understandings and then plan accordingly. Deanna talked about the different tiers of
instruction based on how student’s receive and respond to instruction. Tier 1 does have
it's own data collection and monitoring cycle that should be used to understanding how
the general education is impacting outcomes. This is always the first line of defense. If
our Tier 1 is not capturing 80% of students, that is our first issue to address.

However, for the remaining 20%, we still do need to engage in deeper analysis to
determine next steps.



Objective 1

Determine Current Status of Reading Assessment

Goal:

IR Literacy & Justice for All @ vovcocamous.org




What Is The Current Status?

Getting a clear picture of the current assessment
adminstration is the first step to ensuring
instruction is aligned to data.

Before we start collecting data, it's essential to
understand what assessments are being used, for
what purposes, and how the data will be used.

Assessing without a purpose or intent to use the
data is wasted instructional time.

O

Rollins Center  COX Campus
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Use the following slides to determine your starting
point in establishing a clear assessment plan.




Types of Assessments

1. Screener

— Purpose: to identify increased risk for reading difficulties; proactive; leads to further diagnostic
evaluation

2. Diagnostic

— Purpose: to pinpoint current understandings and learning gaps; to make informed decisions
regarding intervention

1. Progress Monitoring

— Purpose: to measure effect of intervention (“treatment”) at regular intervals; to determine next
step

Use the RTI Roadmap resource on Cox Campus to structure your assessment flow chart.

Rollins Center | COX Campus
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What To Assess

Scarborough’s Reading Rope can / e
help provide a clear picture of a Background Knawlodge
student’s skills and abilities
through a learning cycle.

Skilled Reading

Fluent execution and
coordination of word
recognition and text
comprehension.

— Note: Each strand does not
necessarily require a different
assessment

[ Unconstrained Skills | —
H. 5. (2001). Cc e and literacy to later reading (dislabilities: Evidence, theory, and practice.

N N In S, B. Neuman & D.K. Dickinson (Ed!.', Handbook for Research in Early Literas I . 97-110). Guildford Press.
[ Constrained Skills ] B
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We can assess students' strengths and needs for the various strands and use that data
to inform instruction. It is important to note that the lower part of the rope represents
CONSTRAINED or discrete skills - ones that can and should be taught and mastered in
the early years of school. UNCONSTRAINED skills, on the other hand, are more
complex and develop across our lifetimes from birth to adulthood. The strands in the
upper part of the rope are therefore more complex to assess, however, this does not
mean they should not be assessed.




Activity 1

What are we assessing?

Scarborough’s Reading Rope can
help provide a clear picture of a
student’s skills and abilities through
a learning cycle.

Consider your current assessments:

* How are you assessing each
strand of the rope at each level
of assessment?

* Note: Each strand does not
necessarily require a different
assessment

* Are there any areas that are
currently unassessed?

Language Comprehension

Background Knowledge

Skilled Reading
Fluent execution and
coordination of word
recognition and text
comprehension.

Vocabulary Knowledge Increasingly

Language Structures Strategic

Verbal Reasoning

Word Recognition fi

. 2

y

Decoding (and Spelling) ) = Increasingly
Automatic

Sight Recognition

H. 5. (2001). Cc cting to later Evidence, theory, and practice.
In'S. B. Neuman & D.K. Dickinson (Eds.), Handbook for Research in Early Literacy (pp. 97-110). Guildford Press.

for Language & Literacy
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Comprehensive Assessment Plan

Creating a comprehensive assessment plan is necessary for
teachers, coaches, interventionists, reading specialists, and
administrators to be aware of what data is collected and when.

Analysis

A comprehensive assessment plan includes:

v The names and purposes of each assessment

v Who takes the assessments

v When assessments are administered

v How data is used

v' Clear communication about expectations regarding
assessment administration and data analysis

Review the example timeline for creating a plan on the next

slide. Use Activity 1 to analyze your current assessment  Rollins Center ([ )X Campus
Status. for Language & Literacy

Read-alouds are a great entry point into the processes of comprehension for readers of
all ages. When we use the term “read-aloud” we must remember that the teacher does
not have to be the only reader. Consider the expanded definition (Aloud, Along, Alone).

Check out the Meaningful Read Alouds for Vocabulary and Oral Language
Comprehension course on Cox Campus for a deeper dive into read-aloud instruction to
support comprehension.



Example School Year Assessment Plan Timeline

When? What?

. . O Select screener, diagnostic, and progress monitoring tools
Spring Prior to Q Identify training/support needed for staff
Comprehensive Plan QO Develop procedures for administering, collecting, reviewing, and synthesizing diagnostic and progress monitoring data for
AR grouping students (for Year 1)
Implementatlon. Ramp Up QO Develop a communications timeline for expectations of assessment administration and data collection
* _ .
BOY* Pre Plannmg QO Communicate district-wide assessment plan for Year O

(before students return)

BOY
(within first 3 weeks of school)

O Administer universal screener to all students using a tiered model.

BOY, following screener

T Q Administer diagnostic assessment to all students
(within 2 weeks of screener)
Ongoin O Administer progress monitoring to all students
going O Coach: Review data monthly in grade-level teams to support teachers in adjusting small group instruction
* O Administer universal screener and diagnostic assessment to all students
MOY ) P
t lef BOY' O Continue progress monitoring cadence from BOY
(repeat cycle from ) O Coach: Review data monthly in grade-level teams to support teachers in adjusting small group instruction
* O Administer universal screener and diagnostic assessment to all students
EOY X .
le f BOY' O Continue progress monitoring cadence from BOY/MOY
(rEpeat cycle from ) O Coach: Review data monthly in grade-level teams to support teachers in adjusting small group instruction

*BOY: Beginning of the Year Rollins Center COX Campus
*MOY: Middle of the Year for Language & Literac) 4 >.§ o ,.p

EOY: End ofthe vear [ APropamolthe AtantaspoechSchool |
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What Is The Current Status?

Rationale: Formative assessments allow us to monitor student knowledge and skills
through a range of assessments.

Phase 1: Select and administer a Universal Screener to all students
Phase 2: Select and administer diagnostic assessments

Phase 3: Implement regular progress monitoring, using data to inform
instruction

NOTE: Completing Phase 3 demonstrates implementation of a full assessment plan. If you are
starting at Phase 1, it may take time to establish the systems and structures for Phases 2 and 3 to
happen.

13



Assessment Phase 1

1. Screener
* Purpose: to identify increased risk for reading difficulties; proactive
* Leads to further diagnostic evaluation

Universal screeners empower schools to -

*Analyze the effectiveness of Tier 1 instruction and adjust accordingly.

*ldentify students who may be at risk reading difficulty and design the
appropriate Tier 2 instruction.

Rollins Center  COX Campus
& Literacy

for Languag

Tier 1 is where students spend most of their time and where there are teachers who
know them well. Your first look at the universal screener data should address the
strengths and needs of INSTRUCTION first, not data about individual students. If the
school or grade level has more than 15-20% of students demonstrating risk on the
screener, this is a TIER 1 issue and must be addressed immediately. It is a major missed
opportunity for the school to not ANALYZE Tier 1 first. Bullet 2: If there are 0-20% of
students at risk, then you can begin by thoughtfully grouping students for extra
instruction in Tier 2 with a highly skilled teacher, grouped by similar needs, NOT
reading level (more on that later).

14



What is Oral Reading Fluency (ORF)?

“Reasonably accurate reading, at an appropriate rate, with suitable
expression, that leads to

accurate and deep comprehension and motivation to read.
-Hasbrouck & Glaser (2019)

Word Reading
Recognition Comprehension Note:
/ Oral Reading fluency is typically reported
/ as Words Correct Per Minute (WCPM),
/ listening though it encompasses components
/ Comprehension Text Comprehension beyond rate.

/ Vocabulary

Rollins Center  COX Campus

for Language & Literacy
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Importance of Accuracy

If students are not reading between 95-98% accuracy,
First, they typically do not perform well on measures of
comprehension.

Foremost,

Even with 92 and 94% accuracy, students typically only
score below basic on a measure of comprehension.

Forever,

Foundation o

The Fluency Ramp > FLUENCY
Fluency! G
. “
-Jan Hasbrouck » AUTOMATICITY ”@Wﬁw
o
‘_qe:;we

ACCURACY <™ © Dillon 2017

Rollins Center X Campus

Accuracy of reading at the phoneme, letter, and word level should be the focus for
beginning readers, NOT rate. Until students are accurate readers, we can not move to
helping them read more quickly, or focus on their expression. Once students are
efficiently reading connected text with accuracy and confidence rate should be the
focus.

Mid first grade- rate along with accuracy strongly impacts overall reading, including
comprehension. (Hasbrouck p. 31)

Automaticity is the heart of fluency. Research has established that fast and accurate
word reading is a major driver of oral reading fluency (e.g., Eason et al. 2013; Metsala
and David 2017; Silverman et al. 2013)

16



Phase 1 Considerations: Universal Screener

v'Administering a universal screener to all students 3x/year

Things to Consider:

OWhat assessment will be used?

> Do you have state guidelines or an “approved list” to choose from?
OWhat materials are needed?

»E.g., Computers, headphones, paper/pencil, testing accommodations

OHow long is the testing window? Who creates the schedule?
» Testing windows should be as short as possible to maximize instructional time.

QWho administers the screener?
OWhat data reports are available and what information do they provide?

dWho oversees the data?
QOWhat is the process for analyzing and interpreting the data once it is collected

OWhat happens after the Universal Screener?
»Use the RTI Roadmap as a guide!

Rollins Center  COX Campus

for Language & Literacy

Analyzing and interpreting screener data is not granular enough to determine specific
student skill needs. While a screener is the first step in the assessment cycle, moving to
Phase 2 with the diagnostic assessment will allow for more targeted planning.



Assessment Phase 2

Diagnostic for Constrained Skills

— Purpose: to pinpoint current understandings and learning gaps; to make informed
decisions regarding skill gaps or deficits

 Letter knowledge (letter naming and sounds)

« Phonemic awareness skills (blending, segmenting, substituting, etc.)

* Phonetic concepts for decoding & encoding (CVC words, vowel teams, digraphs and blends,
multisyllabic words, etc.)

Rollins Center | COX Campus

2
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Collecting Diagnostic Data

* What phonics concepts have been mastered?

* What concepts need reteaching?

Decoding Diagnostic Assessment Scoring Sheet

decoding: word reading

Student Name: Date: ability
Section |: Short Vowels
CVC
hot lab sun pig bet
laz dob yim 3.
Tolal Score; /10
Notes:
chip mesh that shut ek
zock vash whum dith chep
Total Score: /10
Notes:
Consonant Blends (Clusters)
frog mask slip test glad
stot tiag ) zimp drob

Total Score: /10
’Tlmes

Decoding Diagnostic Assessment

Student Word List.

Section I: Beginning Decoding (Short Vowels)

[ hot [ 1ab | sun [ pig [ bet |

laz | vup | dob | yim | sep |
[ chip [ mesh [ that [ shut [ kick |
| zock | vash | whum | dith | chep |
[ frog [ mask | slip [ test [ glad |
| stot [ trag | lusp | zimp | drob |

Section II; Advanced Decoding (Long, R-Controlled, Variant, Dipthongs)

sale | wide [ zone | cute [ lake
nole | wame | bope | vime | fule
corn | term | bird

lerm | fark | gorf | murp | fird
beet | coat | bail | tow | meat

zaip | peet | joad | zeat | loe

loud | foy | lawn | new [ boil

foy | vawk | goot |

|
|
[ park [ fur J|
|
|
|
|

gue | zout

(B3 COX Campus

Rollins Center

for Language & Literacy

COX Campus
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Phase 2 Considerations: Diagnostic Assessments

v'Administering a diagnostic to all students at least BOY,
v'"MOY/EQY administration all students, or to at-risk students only

Things to Consider:
O What assessment will you use?
» To compare district- and school-wide, using the same assessment in each school and classroom is critical
» Check out the Cox Campus Phonics Assessment Bundle resource
OHow long is the testing window? Who creates the schedule?
»Testing windows should be as short as possible to maximize instructional time.
QWho administers the assessment?
> Diagnostic assessments are typically administered one-on-one with a student
»Administration Ideas: Teacher tests within class time, school data team helps with administration by pulling students from
class as teachers still provide instruction, coach or reading specialist helps with testing
OWhere does the data live and who can access it?
> ldeas: Pre-made spreadsheet templates, reports from online platforms
»Can all members of the data team access the data? (E.g., teacher, coach, interventionist, reading specialist)
OHow will the data be used to inform instruction?
> E.g., Planning protocols based on data

Rollins Center  COX Campus

for Language & Literacy
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Assessment Phase 3

Progress Monitoring of Constrained Skills

— Purpose: to gauge learning over time; helps to determine if additional support is
needed; informs instructional decisions in a timely manner

 Letter knowledge (letter naming and sounds)

« Phonemic awareness skills (blending, segmenting, substituting, etc.)

* Phonetic concepts for decoding & encoding (CVC words, vowel teams, digraphs and blends,
multisyllabic words, etc.)

Rollins Center | COX Campus
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Phase 3 Considerations: Formal Progress Monitoring of Tier 1
Instruction

v" Administering a curriculum-based measure at preset intervals to track progress at a granular skill

level over time - reference the RTI Roadmap for further information about duration and
discontinuation

Things to Consider:

O What assessments will you use?

dHow frequently will students be assessed?
OWhere does the data live and who can access it?
QOHow will the data be used?

»E.g., Instructional planning based on data; evaluating effectiveness of interventions; determining eligibility for
other services

dWhat does intervention instruction include and who delivers?

QIf more than 80% of students are not successful, what does intervention look like? (e.g. whole group
reteaching) How does this impact pacing?

Rollins Center  COX Campus

for Language & Literacy
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Activity 2

Creating an Assessment Plan

Work with your administration or
leadership team to determine your

current status as a school or district.

Use the Current Status of
Assessment Resource to consider
what should be in place within each
phase.

This template can help you track all
assessments that are given
throughout the year.

Revisit Lesson 2: The Assessment
Toolkit for additional examples of
each assessment type.

District:

List the name of each that will be

District Assessment Plan

Completed By:

: Only will be given to ALL students. Diagnostics are given based on need,

Screener

Lenter narming Fiuency|

o Nomsense Ward Fluency.
Aeadng
o Oral Reading Fuency

[Phonics [Pre-Decoding
o Becoding o Sound-Symeel
lo Encoding Correspondence

(o Phanemic Avareness
e tevies haming

Hicniae® o
feiscoursetevel, sentence-
Phonemic Awareness fevel, vocsbutary)

Prex

1= Grade:

2~ Grade

2+ Grade

Progress Monitoring

Frequency
(after smal groups start)

Prex

[i= Grade

2+ Grade

3+ Grade

Assessment Windows

JList the dates that

h

ill be

Screener

Date Submitted to Rollins Datefs)

Date Rollins

BoY

Moy

oy

|
[

Rollins Center

for Language & Literacy

COX Campus
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Objective 2

Determine & Initiate Next Steps in Data Collection

Goal:

Explore assessment protocols and informal diagnostic

m Literacy & Justice for All

assessments

@ www coxcampus org
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Next Steps in Data Collection

» Use the chart below, based on your Current Status from Activity 2, to determine next

steps:

Phase 1 Complete

Screener In Place

Phase 2 Complete

Diagnostics In
Place

Phase 3 Complete

Progress
Monitoring In Place

¢ Consider how e Consider how ¢ Isthe current
the information the information Tier 1 instruction
gained from a gained from a effective? (80%+
Diagnostic progress of students
differs from a monitoring meeting
screener differs in benchmarks)
* What steps can purpose from an * Are teachers
be taken to initial diagnostic able to interpret
implement * What steps can the data in a way
diagnostic be taken to that informs
assessments? implement Tier 1 their instruction?
Progress « Isthe data being
Monitoring? used?
- - -

Rollins Center  COX Campus

for Lar & Lit

racy
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i i I \F‘Ebruaw\
Coaching Opportunities T
The Data Driven Instruction course describes 3 types of _: = éi i

assessment that occur during a learning cycle.

Assessment AS Assessment OF
Learning Learning

o After learning cycle

¢ Before or during ¢ Student-driven
learning cycle « During learning cycle « Graded
* Not graded o Reflection/monitoring ¢ Evidence of knowledge
® Requires routines

¢ Informs instructional
decision-making

Coaching Opportunities:
v' Help teachers distinguish between the 3 types

v’ Plan a learning cycle with teachers to include each type strategically

v Work with teachers to analyze and review data from each type of
Rollins Center  COX Campus

assessment to inform future instruction
for Language & Literacy

v’ Explore current grading practices. Are grades taken only for

assessments OF learning?

26



Reflecting On the System as a Whole

|
RTI Reflection Questions m

As you build your assessment system, I ST

use the RTI Reflection Questions S
resource to help you pinpoint areas of el
success and need. As a leadership o S, o
team consider: bl

adeqate progress?

» What are we doing well?
= How do we need to improve?

-
« WWhatdoss -t bfervention ple ook Bka?

Rollins (‘c!mcr ( )X'Camlpus

for Languag

RTI Reflection Questions Resource - Groups of 4-5 recommended. Facilitator -
designate one specific section to review for each group so there is a distribution. Each
group should elect one person to be the timekeeper for the group so all people have
time to share. Then, the group should pick one spokesperson to share their Final Word
with the whole room.


https://lms.coxcampus.org//student/mediadetails.aspx?fileid=61217d4f-d54d-40d9-a365-a6514b116f2f&ReturnURL=/ContentPage.aspx?PageID=9dc34b82-f015-bca3-2488-d13e45c9a723&AllowDownload=true

Objective 3

Support Teachers in Analyzing Data

Goals:
Understand the three lenses for analyzing assessment data

Create student data profiles and form small groups for instruction and/or
intervention

m Literacy & Justice for All e
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Analyzing Data Through Three Lenses

s
School-Wide

(the entire student body)

-2
to identify the current academic ﬂ./

performance at each grade level
relative to specific benchmarks and %:iii::gg?
standards. This lens helps to reflect Y
on school-wide practices. to identify the current performance of ah
each class on relevant benchmarks. Student

This lens leads to instructional
changes in whole group and small
group instruction. to identify specific areas of a
student’s strengths and areas of need.
This lens leads to instructional
decision-making for that student.

(the individual)

Rollins Center  (( )X Campus

for Language & Literacy

A Program of the Atlanta Speech School

Discuss each one and the WHYs, e.g.: Schoolwide and grade level data inform all
stakeholders about the overall health of the system/the MTSS framework. This data
reflects strengths and needs of the leaders, the teachers, the curricula, etc. Classroom
data provides valuable info about the practices within a particular classroom - whether
the techniques and tools the teacher is using are effective; student data provides critical
information for families and educators and points to specific ways in which we can
support students who are in need. See our resource on 3 Lenses to Analyze Data - in
your packet (or on Cox Campus).

29



Data Analysis Across Assessments

The purpose of data is to guide instruction and measure impact. Protocols can be
helpful to analyze data as a team. Consider the goals and example processes for each

phase below as well as the different lenses that can be applied.

Analyzing Screener Data Analyzing Diagnostic Data Analyzing Progress
(GLEEN)] (GLEEWA) Monitoring Data (Phase 3)

Goals:

> ldentify students at risk for reading
difficulty

» Measure the impact of Tier 1
instruction P Y

222 @R
Example Processes:
= Comparing normative benchmarks
to schoolwide performance
= Examining schoolwide reports by
grade level/classroom
= Determining which students are
flagged as potentially having
reading difficulty

Goals:

» Pinpoint specific student needs and

current levels of mastery

» Grouping students to deliver

remediation

Example Processes:

Identifying trends in student
performance

Comparing grade level performance
to scope and sequence to adjust
pacing, if necessary

Consider other factors that impact
performance (e.g., attendance, on
task behavior, motivation)

Rollins Center

for Lang.

Goals:

» Reassess impact of Tier 1 with
additional instruction

» Measure growth and progress over

time P ®

:2: @R

Example Processes:

= |dentifying common strengths and
weaknesses by skill

= Examining data by grade
level/classroom to identify effective
instructional practices to replicate

= Charting data points over time to
measure impact of instruction

COX Campus

re & Litera

he Atlanta Speech School
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Universal Screener Data Analysis Questions
School-Wide and Grade Level Lenses

Gather your latest data from your universal screener. Analyze school-wide and grade-level data with
the following questions:

* Are 80% of the students in our school meeting benchmarks? If not, which grade levels?

* What can we infer from other information?
* |s the schedule allowing ample time for instruction?
* Does the curriculum follow best practices?
* Are there ample opportunities for students to respond?
* Are teachers adhering to the curriculum, pacing and plans?
* What can we do to improve or maintain?
« |s professional learning needed in a particular area?
¢ Is curriculum support available?
* Would coaching cycles with modeling and feedback be beneficial?

* Are any subgroups of students demonstrating advanced skill sets?

for Language & Literacy
guag

Rollins Center  COX Campus
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Universal Screener Data Analysis Questions
Individual Student Lens

Gather your latest data from your universal screener. Analyze student level data with the following
questions:

* In the class, which students need a high level of support? Some support? Which students are on
track?

* Are there error patterns across the class? What are they? Will these skills be addressed with Tier 1
instruction according to the scope and sequence?

* What skills do most students need support with?
* What additional assessment data do you need?
* Are any students demonstrating advanced skill sets? How can they be supported?

Rollins Center  COX Campus

for Language & Literacy
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Example Diagnostic Data Analysis
Grade Level or Student Lenses

Gather your latest data from your diagnostic assessment. Analyze grade level or student level data
with the following questions:

¢ In the class, which students need a high level of support? Some support? Which students are on
track?

* Are there trends in concepts mastered across the class or grade? What are they?

* Will these skills be addressed with Tier 1 instruction according to the scope and sequence?
* What kinds of errors are students making?

* What do error patterns tell us about student need instructionally?

* How can students be grouped to strategically target skills deficits?
* NOTE: Students with the highest need should be in the smallest groups, taught by the most informed educators

* Are groups of students demonstrating advanced skill sets? How can they be supported?

Rollins Center  COX Campus

for Language & Literacy
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Example Tier 1 Progress Monitoring Data Analysis
Whole School, Grade Level or Student Lenses

Gather your latest data from your Tier 1 Progress Monitoring assessment.

What percentage of students are making progress in Tier | instruction? %

If less than 80%, we must investigate our Tier | curriculum, supplemental resources, k ledge of impl ion and instructional practices.

P

Analyze the data with the following questions:

e What does this data tell us overall about our instruction?
e How are students growing on discreet skills?
o Are all students growing at roughly the same rate?
e Who is making accelerated progress? Why is that?
e What are the trends within subgroups?
e Do we need to change our approach to instruction, or should we stay the course?
e Do we need to consider additional resources?
o Are there specific students that need more support targeted support with an increase frequency or
intensity of instruction (Tiers 2 or 3)?

Rollins Center  COX Campus

See the Tier 1 Progress Monitoring Protocol
Resource for additional information.

for Language & Literacy
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Example Tier 1 Progress
Monitoring Data Source

Phonics
Progress
Monitoring
Tool

Phonics Inventory with

Real and Nonsense Words
c2

Student Name

Date

Real Words (1-5)

Student Recording Sheet

Nonsense Words (6-10)

Word Level Dictation

11

Sentence Dictation

15.

Systematic Instruction
(Continue instruction)

Review
(Move to next skill,
include review

opportunities,

Mastery
(Maove to next s|

Kill)

09

10-11

12-15

Rollins Center

for La

nguage & Literacy

COX.

Campus

Phonics diagnostic assessments are administered individually to students to measure
students’ ability read and spell words after being taught specific skills. The teacher
administers the assessment following directions provided with the assessment, then
scores each section. It is helpful when administering to note certain behaviors and

student responses to track specific errors.
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Objective 4

Support Planning & Delivery of Explicit Instruction

Goal:
Use data to inform high-quality instructional decisions
Distinguish between the purpose of whole group and small group instruction.

m Literacy & Justice for All e
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HOW: Explicit, Systematic & Cumulative

Systomatic & Cumulaive

* Purposeful, overt teaching * Material follows logical order of
* Active and successful participation language >
by ALL simple complex

* Increased modeling
* Guided and Independent practice

* Frequent response and practice * Include previous learning with every
opportunities new concept
* Direct explanations * Practice & consolidation
Rollins Center  (( )X Campus

for Language & Literacy

Explicit means a way of teaching that includes both instructional and delivery practices.
Does not make assumptions or leave anything to chance on what will be acquired
independently. For example, asking students what a word means during vocabulary
instruction is not explicit. Giving students a student friendly definition, with examples/
nonexamples,

Systematic is instruction applies to reading and writing. The most obvious example is in
phonics instruction. You start with simple and move to complex because you need to
understand how smaller, simpler words work. Reading and writing builds:
Sounds>words—>sentences->paragraphs—>essays
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HOW: Gradual Release of Responsibility

Collaborative Practice”
(You Do It Together)

Independent Practice
(You Do)

Rollins Center  COX Campus

for Language & Literacy

We can make instruction explicit through the use of The Gradual Release of
Responsibility model, which moves instruction from teacher-led to student
independence, but not necessarily in a linear fashion. It usually begins with / do—the
teacher modeling and demonstrating. Next is We do, where teacher and students
practice together. Then comes You do it together, when students collaborate and
support each other. Finally, we reach You do it alone, where students apply the skill
independently.

It's important to remember this doesn’t always happen in a linear manner. Some students
may need more time in the We Do phase, or may need to cycle back to earlier steps
depending on their needs. That’s why close monitoring and adjusting instruction are
essential. The goal is to gradually shift responsibility so students become confident,
independent learners.

Gradual Release of Responsibility Resource

* Does not have to be a linear progression!
» Requires close monitoring of and responding to students’ needs
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Activity 3
HOW: Explicit, Systematic & Cumulative

1.Examine your current Tier 1 and supplemental curricular resources, or teacher
planned lessons.
2.Consider the evidence of explicit instruction and systematic and
cumulative design. Do lessons provide:
¢ Teachingthat TELLS, not asks
* Opportunities to respond and practice for ALL students
* Guided and independent practice
* Corrective AND affirmative feedback examples
* Integration of previously learned skills with new skills
* Progression from simple to complex
* Evidence of the transfer of responsibility from teacher to student
3.If not, how can these elements be integrated into teacher practice?

Rollins Center X Campus

A Program of the Atlanta Speech School
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Planning for Instruction

Phonics Instructional Components Framework

. .
R = e e The Phonics Instructional Components
Faﬂuml * Use data to select skills that need extra review
for eading Framework resource can be helpful as you
12 Phoneme « Facilitate relevant p&mwmfwa::msnhwhes fie. . .
T Tt [T e T consider what a phonics lesson should
New Pattern - :::qu::m‘:du show pictures and/or objects with the . I d
- mmu_w@::imy andm':uewcimmenm Incluae.
e —
Ortions z ts with the new sound-spelling H H H
e e St e th i If you are already using a phonics curriculum,
23 ,Eknd ‘Words « Modei and practice decoding real and nonsense words using .
™ B e e i this resource can be a tool to compare your
i e R resource to evidence- and research-based
23 m:w)‘:d Chain | Model and practice encoding real and nonsense words using bESt praCtices'
e 8 E‘%‘Eﬁf&%;ﬂpmm < Do your current lessons include these
B | R el components?
| Mew/Previous | s Have students write words and phrases/sentences that . .« .
Pattems contsin he o * Is your pacing similar?
TT Tresch g [+ B 3.5 oty smghe R oy ok .
(o N [ oo ooy * Do some areas need to be more explicit?
» Create a key card for the word and include a key sentence
$-10 Read Connected | Have students highlight targeted skill words prior to reading
Text decodable text
. :a‘:!’:bL.:::d::;o-:hswl read as the teacher tunes in for

B3 O e Rollins Center  COX Campus

for Language & Literacy

A Program of the Atlanta Speech School

Does your curriculum have evidence of all of these components with repeated practice
and cumulative review of EACH skill?

In your schedule the recommended time for small group is 20-30 minutes. Do your
teachers have time to do all of these components? If not, why? What adjustments need
to be made?

This is an updated draft of the framework accessible on Cox Campus. The revision
includes Reading Connected Text at the end of the lesson to allow time for students to
practice reading text with targeted skill words.

Resource for Leaders to use with redelivery:
https://learn.coxcampus.org/resource/phonics-instruction-lesson-component-match/
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Providing Effective Feedback

rnvvar
~Urnirco

Given when a student provides an
incorrect response that:

Is timely, clear & supportive
Is constructive and encouraging

Ends with a prompt to elicit the
correct response

Example:
S: “trud” > T: The letters -dge represent the
/j/. What sound does -dge represent?
S:/j/ = T: So our word is... S: trudge

Affirmative Feedback:

Given when a student provides a
correct response

Confirms the answer (WHAT) and
connects to a specific action or
behavior (WHY)

Example: “Good job writing the letter t for the
/t/ sound. The letter t represents /t/.”

Rollins Center ~ COX Campus

for Language & Literacy

Providing specific praise to students is a good practice, but providing immediate
corrective feedback to students is a critical practice for their success. Corrective
feedback should always prompt the student to restate the correct response.




Activity 4
HOW: Providing Effective Feedback

1.Examine your current Tier 1 and supplemental curricular resources, or teacher
planned lessons.
2.Consider the guidance provided for student feedback.
> If feedback guidance is given:
= |s corrective feedback specific and timely?
= Does corrective feedback connect the WHAT to the WHY?
» If feedback guidance is not given:
= Examine a lesson to determine areas students may have misconceptions.
= Create example corrective and/or affirmative feedback responses as a part
of your lesson plan

for Language & Literac)

Rollins Center  (( IX Campus
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