
Phonemic Awareness Continuum and Scaffolds 
Even very young children can access the phoneme level with the right scaffolds and supports. The phonemic awareness 

continuum presents a progression of skills from the least challenging to the most complex. When we know which words 

to start with and which sounds within those words are the easiest to isolate, we set children up for success.   
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Phonemic Awareness Scaffolds
If children need more support, try one or more scaffolds to help them achieve phonemic awareness goals. 

• Choose shorter words: Rather than starting with CVC words, choose words with only two phonemes like no or see.

• Provide objects or pictures: Allow children to respond receptively by providing choices.

• Limit choices: Provide only two choices at a time.

• Use mirrors: Have children practice making the sound in the mirror and watching their mouth as they say the word.

• Choose continuous sounds: Continuous sounds (f, j, l, m, n, r, s, v, w, y, z, all vowels) can be stretched and held, making
them easier to hear.



Phoneme Isolation Instructional Routine (Receptive) 

Visuals, gestures and props are beneficial for all children, especially dual 
language/multilingual learners. 

Instructional Routine

Targeted Skill

Phoneme Isolation (Receptive): First Sound, Last Sound or Middle 
Sound 
*This script is written for isolating the first sound- substitute last, middle
sound, or blends as needed.

Sequence CVC, CVC, *CVC*, CCVCC, CCVCC, CCVCC, CCVCC 
*Asterisk indicates end of Pre-K goal

Materials 
Needed

• Objects or pictures for isolation
• Mirrors, sound wall picture cards optional
• Word List for Phonemic Awareness Activities

I Do 
Model and 

Think Aloud

Today we are going to work on listening for the first sound in words. (Use 
visuals to remind children of what is meant by “first”). Remember, words 
are made of individual sounds. This is a picture of a sun. Watch me say 
the word sun. Every time my mouth changes position, I make a different 
sound.  When I say the word sssssun, the first sound is /s/. (reference 
sound wall card/optional)  /s/ sun.  

Let’s listen for the /s/ sound in some other words. This is a picture of a 
sock (point). And this is a hat (point). I want to know which one of these 
items starts with the /s/ sound.   Let’s listen as I say the sound we are 
looking for and the word. Which one of these words starts with the /s/ 
sound?  /s/ sock (point) or /s/ Hat- (point). I would point to this picture- 
(point) sock. The first sound in the word sock is /s/. The letter S (show) 
spells /s/. 

https://atlantaspeechschool.sharepoint.com/:b:/s/CoxCampus/EfJOBUx3OypMhyWtbyUciGcB5f5qC8WRELdDWQ703Uo4Kw?e=XFOOri


Phoneme Isolation Instructional Routine (Receptive)

We Do
Guided Practice

Now let’s try some together. Remember. We’re listening for the first sound 
in the words. Ready? The sound is /s/.  Say it with me. Children and teach-
er: /s/ I am going to show you two pictures and we are going to decide 
which one starts with the /s/ sound. This is a picture of a pan (point) and 
this is a face that is sad (point). Say the words and point to each object: 
(point) pan, (point) sad. I want to know which one of these starts with 
the /s/ sound.  Let’s say the /s/ sound before each word.  /s/ pan (point), 
/s/ sad. Say it with me- /s/ pan, /s/ sad. Which of these starts with the 
/s/ sound? That’s right. Sad starts with the /s/ sound. The letter S (show) 
spells /s/.

You Do
Independent 

Practice

Now it’s your turn. *Everyone gets an object/picture.  This is a 
____________ (name each object as you give them out).  

Teacher: Say your word slowly stretching the first sound. Does your object 
begin with the /s/ sound?  Give me a thumbs up (demonstrate) if it does 
or a thumbs down (demonstrate) if it does not. Can also have children 
raise hands instead to indicate the one that begins with the /s/ sound.

Ok. Let’s take turns stretching each word to see if it starts with the /s/ 
sound. Go around the group supporting each child. Encourage them to say 
the /s/ sound and then stretch out their word slowly. Ask if the first sound 
in the word begins with the /s/ sound?  

As each child shares, encourage the group to repeat the word and say the 
first sound.

Feedback

Supportive feedback: You got it! The first sound in sad is /s/. Sssssad. 
The letter S spells /s/.

Corrective feedback:  Let’s say it again slowly. Ssssssad. Feel what is 
happening with your mouth. (use mirror if necessary) The first sound in 
sad is /s/. 

Differentiation



Phoneme Isolation Instructional Routine (Receptive)

Targeted 
Support

•	 Use CVC words.  
•	 Focus on only one phoneme in lesson with the I Do, We Do, and You 

Do all being listening for the same sound.
•	 If children are struggling making or identifying the sound, describe 

and emphasize articulation features of the sound using mirrors. Exam-
ple: when I make the /s/ sound, my teeth are together, and I push air 
through my teeth without my voice, /s/. * See the Alphabet Knowledge 
Instructional Routine for descriptions. 

•	 Return to the We Do Phase. 
•	 Select items with only two very different beginning sounds in terms of 

articulation. (Ex: t and s, not t and d)    
•	 Select items with continuous sounds. (f, j, l, m, n, r, s, v, w, y, z, all vow-

els) 
•	 Provide scaffolding using small objects or pictures and limit the choices 

children have to two or three objects when giving clues. 
•	 Special Note: Middle sounds are difficult to isolate. If children struggle, 

you may move on to expressive phoneme isolation activities while con-
tinuing to practice middle sounds. 

Acceleration

•	 Move to expressive skills.
•	 Use multiple phonemes in the lesson: A different phoneme for the I 

do, You do, and We do. or for You do- you could ask who has the word 
with the beginning sound of /__/ with each child having a different 
beginning phoneme.  

•	 Have students generate other words that have the same beginning 
sound.

•	 Ask the child to name the letter.
•	 Use the same objects to do a phoneme blending activity.
•	 Do the same activity using words that begin with blends. The clue is 

still only the first sound, not the blend: block, clock, broom, crayon, 
friend, plane, train, snack. 

Assessment/ 
Progress 

Monitoring

•	 Phoneme Isolation Matrix



Phoneme Isolation Instructional Routine (Receptive)

Variations/Activities for Review
•	 Stand up, Sit Down: Choose a sound and say a word, if the sound is at the beginning of 

the word children stand up, if not, sit down. 
•	 Hungry Monster: HM wants to eat something that starts/ends/has the middle sound /b/. 
•	 For Transitions: Sing the song: If your name begins/ends with a /t/ stand up.  



Phoneme Isolation Instructional Routine (Expressive) 

Visuals, gestures and props are beneficial for all children, especially dual 
language/multilingual learners. 

Instructional Routine

Targeted Skill
Phoneme Isolation: First Sound, Last Sound or Middle Sound 
*This script is written for isolating the last sound- substitute first, middle 
sound, or blends as needed. 

Sequence CVC, CVC, *CVC*, CCVCC, CCVCC, CCVCC, CCVCC 
*Asterisk indicates end of Pre-K goal 

Materials 
Needed

•	 Mirrors, objects/pictures
•	 Word List for Phonemic Awareness Activities

I Do 
Model and 

Think Aloud

Remember, words are made of individual sounds. Today we are going to 
work on saying the last sound in a word. Here is a picture of a bell. Watch 
me say the word bell. I’ll stretch out the word and listen closely for the 
last sound so I can hear it. Beeelllllll.. The ending sound is /l/. The letter L 
spells the /l/ sound. 

We Do 
Guided Practice

Let’s try some together. Remember. We’re saying the ending sound in a 
word. Ready? This is a net. (show picture) Say net. Let’s say it again and 
listen for that ending sound. Feel your mouth at the end of the word. Nn-
nneeet. What sound is at the end of the word? Yes! /t/ is the sound at the 
end of net! The letter T spells the /t/ sound. 

You Do 
Independent  

Practice

Now it’s your turn. *Everyone gets an object/picture.  This is a 
____________ (name each object as you give them out). Say the word slow-
ly stretching the sounds. Listen to the sound at the end. See if you can 
figure out the ending sound in the word.   Give me a thumbs up or raise 
your hand when you think you know. 

Ok. Let’s take turns stretching each word and saying the ending sound. 
As each child shares, encourage the group to repeat the word and say the 
ending sound. 

https://atlantaspeechschool.sharepoint.com/:b:/s/CoxCampus/EfJOBUx3OypMhyWtbyUciGcB5f5qC8WRELdDWQ703Uo4Kw?e=XFOOri


Phoneme Isolation Instructional Routine (Expressive)

Feedback

Supportive feedback: You got it! The ending sound in mop is /p/. 
Mmoooop. The letter P spells /p/.

Corrective feedback:  Let’s say it again slowly. Mmmmooop. Feel your 
lips (use mirror if necessary).  The ending sound in mop is /p/.

Differentiation
Dual Language 

and 
Multilingual 

Learners 

•	 Consider whether the phonemes are in the child’s first language, and 
consider beginning with phonemes that occur in both languages. 

•	 Be sure to connect meaning by using pictures or objects for words 
used in the lesson.

•	 Supports below may also apply.

Targeted 
Support 

•	 Use CVC words.
•	 If children are struggling making or identifying the sound, describe 

and emphasize articulation features of the sound using mirrors. Exam-
ple: when I make the /s/ sound, my teeth are together, and I push air 
through my teeth without my voice, /s/.   * See the Alphabet Knowl-
edge Instructional Routine for descriptions. 

•	 Return to the We Do phase.
•	 Select items with only two very different beginning sounds in terms of 

articulation. (Ex: t and s, not t and d) 
•	 Select items with continuous sounds. (f, j, l, m, n, r, s, v, w, y, z, all vow-

els)
•	 Provide scaffolding using small objects or pictures and limit the choices 

children have to two or three objects when giving clues.
•	 Middle sounds are difficult to isolate. If children struggle, you may 

move on to expressive phoneme isolation activities while continuing to 
practice middle sounds.  

Acceleration 

•	 Move to phoneme blending.
•	 Have students generate other words that have the same beginning/

ending/or middle sound.  
•	 Ask the child to name the letter.
•	 Use the same objects to do a phoneme blending activity. 
•	 Do the same activity using words that begin with blends. The clue is 

still only the first sound, not the blend: block, clock, broom, crayon, 
friend, plane, train, snack.



Phoneme Isolation Instructional Routine (Expressive)

Assessment/ 
Progress 

Monitoring 

•	 Phoneme Isolation Matrix

Variations/Activities for Review
•	 Mystery Box: (expressive) Pull an item from a mystery box, say the word and isolate the 

target sound.
•	 Sound Basket: (expressive) Put items in a basket that have two different beginning sounds. 

Children sort the items by beginning sound and categorize them by the letter that spells 
that sound.



Phoneme Blending Instructional Routine (Receptive) 

Visuals, gestures and props are beneficial for all children, especially dual 
language/multilingual learners. 

Instructional Routine
Targeted Skill Phoneme blending (Receptive)

Sequence
*CVC, CCVCC 
*Asterisk indicates end of Pre-K goal

Materials 
Needed

•	 Objects for receptive blending
•	 Word List for Phonemic Awareness Activities 

*see variations below for additional materials

I Do 
Model and 

Think Aloud

We’re going to practice blending sounds together to make words. I will say 
each sound and we will blend the sounds together to make a word. The 
word I say will be one of the objects I have here. (Point to each as you say 
the word.) I have a bug, a van, a mop, and a cat.  

If I hear the sounds /b/.../u/.../g/, I will blend them together (say sounds 
more closely together) /b/... /u/... /g/ bug!  So, I would point to the bug!  
/b/... /u/ ... /g/ bug! 

We Do 
Guided Practice

Let’s do one together. Are you ready? Remember, we have a bug, van, mop 
and cat.  
/m/…/o/…/p/ 
Let’s say that together, look at the objects we have here. /mmm/…/ooo/…
/p/. Can you point to the /m/…/o/…/p/? 
You pointed to the mop! /m/…/o/…/p/ mop!  

You Do 
Independent  

Practice

Now you each have a bowl of objects. I will say the sounds and you will 
blend the sounds together and find the picture/object of that word in your 
bowl. If you have the word, hold up the object so we can see it. Before we 
get started, let’s name the objects we have. (check to make sure children 
know the names of each object in their bowl)  

*Follow procedure listed above. 

https://atlantaspeechschool.sharepoint.com/:b:/s/CoxCampus/EfJOBUx3OypMhyWtbyUciGcB5f5qC8WRELdDWQ703Uo4Kw?e=XFOOri


Phoneme Blending Instructional Routine (Receptive)

Feedback

Supportive feedback: You did it! You blended the sounds /r/.../u/.../g/ 
together to get the word rug. 

Corrective feedback:  Let’s do it again, slowly. /r/... /u/.../g/, /r... 
/u/.../g/, RUG. When you blend /r/... /u/... /g/ together you get the word 
rug. 

Differentiation
Dual Language 

and 
Multilingual 

Learners 

•	 Consider whether the phonemes are in the child’s first language, and 
consider beginning with phonemes that occur in both languages. 

•	 Be sure to connect meaning by using pictures or objects for words 
used in the lesson.

•	 Supports below may also apply.

Targeted 
Support 

•	 Limit choice of just a few pictures or objects.
•	 Choose words with only two phonemes.
•	 Choose words with continuous sounds.

Acceleration 
•	 Use words with more phonemes. Remove picture clues.
•	 Move to expressive blending.

Assessment/ 
Progress 

Monitoring 

•	 Phoneme Blending Matrix

Variations/Activities for Review
•	 Robot Talk: Have a toy robot present the words explaining that he only speaks robot. 
•	 Sargent Smarty: Pretend you are a detective. Your “clues” are segmented words, and chil-

dren blend the words to solve the clue. 
•	 Hungry Monster: Hungry Monster is always hungry. He tells children what he wants to 

eat (segmenting the words) and children blend the words to determine what he wants to 
eat. 

•	 Seasonal Variation: Use seasonal erasers instead of counters. 
•	 Multisensory variation: Once children have learned letter formation, words can be spelled 

in shaving cream, sand and other sensory materials 



Phoneme Blending Instructional Routine (Expressive)

Visuals, gestures and props are beneficial for all children, especially dual 
language/multilingual learners. 

Instructional Routine
Targeted Skill Phoneme blending (expressive)

Sequence *CVC, CCVCC 
*Asterisk indicates end of Pre-K goal

Materials 
Needed

Word List for Phonemic Awareness Activities
*see variations below for additional materials

I Do 
Model and 

Think Aloud

We’re going to practice blending sounds together to make words. I will say 
each sound and we will blend the sounds together to make a word.  

If I hear the sounds /b/.../u/.../g/, I will blend them together (say sounds 
more closely together) /b/... /u/... /g/ and say the word, bug!  

We Do 
Guided Practice

Let’s do one together. Are you ready?  

/m/…/o/…/p/ Let’s say that together, /mmm/…/ooo/…/p/. Blend /m/.../
o/.../p/.  
Mop! That’s right! We did it! We blended /m/…/o/…/p/ and got mop! 

You Do 
Independent  

Practice

Now I will say the sounds and you will blend them together to make a 
word.  When you know the word, give me a thumbs up (or another signal). 
I’ll take turns calling on each of you, once everyone has a chance to blend 
the words.  

*Follow procedure above* Give think time for blending and call on chil-
dren randomly to say the word. After individual children respond say pro-
vide feedback.
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Phoneme Blending Instructional Routine (Expressive)

Differentiation 

Dual Language 
and 

Multilingual 
Learners 

•	 Consider whether the phonemes are in the child’s first language, and 
consider beginning with phonemes that occur in both languages. 

•	 Be sure to connect meaning by using pictures or objects for words 
used in the lesson.

•	 Supports below may also apply.

Targeted 
Support 

•	 Go back to receptive blending activities.
•	 Use pictures or objects .
•	 Choose words with only two phonemes.
•	 Choose words with continuous sounds.

Acceleration 
•	 Move on to segmentation.  
•	 Use words with more phonemes.  
•	 Remove picture clues. 

Assessment/ 
Progress 

Monitoring 

•	 Phoneme Blending Matrix

Variations/Activities for Review
•	 Robot Talk: Have a toy robot present the words explaining that he only speaks robot. 
•	 Sargent Smarty: Pretend you are a detective. Your “clues” are segmented words, and chil-

dren blend the words to solve the clue. 
•	 Hungry Monster: Hungry Monster is always hungry. He tells children what he wants to 

eat (segmenting the words) and children blend the words to determine what he wants to 
eat. 

•	 Seasonal Variation: Use seasonal erasers instead of counters. 
•	 Multisensory variation: Once children have learned letter formation, words can be spelled 

in shaving cream, sand and other sensory materials 



Phoneme Segmentation Instructional Routine 
Say It, Tap It, Map It, Graph It

This activity promotes a process in the brain called orthographic mapping. 
Children say a word and connect the phonemes/sounds of the word to written 
letters/graphemes. Orthographic mapping is essential to fluent reading. It is 
the process by which words and spelling patterns are stored into long-term 
memory. 

Sequence: *CVC, CCVC, CVCC, CCVCC  

*Asterisk indicates end of Pre-K goal
Materials Needed: Elkonin boxes (laminated), counters, letter tiles, or dry 
erase markers (K3), optional: Word List for Phonemic Awareness Activities

Procedure
Say It: Teacher says a word, students repeat.
Tap It: Phoneme Segmentation: Tap the individual sounds in the word
Map It: Phoneme Segmentation: Use counters to map the word in Elkonin 
boxes
Graph It:  Letter-Sound Correspondence: Use letter tiles to graph the word in 
Elkonin boxes directly below the counters representing phonemes
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Phoneme Segmentation Instructional Routine

Instructional Routine

I Do 
Model and Think 
Aloud 

 

*Graph It Variation for 
kindergarten students 
who are fluent in hand-
writing: Students write 
letters in Elkonin boxes 
below the counters.

Say It
Teacher: I’ll say a word, you repeat after me: fit 
Students: fit

Tap It
Teacher: Watch me tap as I break apart the sounds in the word 
fit- /f/.../i/.../t/

Map It
Teacher: Now I will use these counters to represent each 
sound in the word. Slide a counter into an individual box for 
each sound fit: /f/.../i/.../t/. 

*Graph It
Teacher: Now I will use these letter tiles to spell the word. Slide 
a letter tile into an individual box as you say each sound.  (Best 
done beneath the counters representing each phoneme.) 
/f/ /i/ /t/ 

We Do 
Guided Practice

Say It
Teacher: I’ll say a word, you repeat after me: pin
Students: pin

Tap It
Teacher: Let’s tap the sounds in the word pin together: pin, 
/p/.../i/.../n/

Map It
Teacher: Now let’s use the counters to represent each sound in 
the word. Do this with me, slide a counter into an individual box 
for each sound /p/.../i/.../n/. pin

Graph It
Teacher: Now let’s use these letter tiles to spell the word. Do 
this with me. 
/p/ p 
/i/  i 
/n/ n 
pin



Phoneme Segmentation Instructional Routine

You Do 
Independent Practice

Say It
Teacher: I’ll say a word, you repeat after me: rip
Students: rip

Tap It
Teacher: Now you tap as you break apart the sounds in the 
word rip.

Map It
Teacher: Use your counters to represent each sound in the 
word rip.

*Graph It
Teacher: Now use your letter tiles to spell the word

Feedback

Supportive feedback: You did it! You segmented the sounds in 
rug, /r/.../u/.../g/! 

Corrective feedback:   Let’s do it again, Say Rug. Now let’s 
separate each sound.  /r/... /u/.../g/

Differentiation

Dual Language and 
Multilingual Learners

•	 Consider whether or not the phonemes are in the child’s first 
language, and consider beginning with phonemes that occur 
in both languages.

•	 Be sure to connect meaning by using pictures or objects for 
words used in the lesson.

•	 Supports below may also apply

Targeted Support
•	 Choose words with only two phonemes. 
•	 Choose words with continuous sounds. 
•	 Start by introducing/completing one step of the routine at a 

time.

Acceleration •	 Use words with more phonemes. 

Assessment/Progress 
Monitoring

•	 Phoneme Isolation Matrix



Phoneme Segmentation Instructional Routine

Variations/Activities for Review
Seasonal Variation: Use seasonal erasers instead of counters. 

Use Pictures: Provide pictures or objects for children to work more independently. The child 
chooses a picture and says the word before tapping, mapping and graphing it.  

For Transitions: Sing- Listen, Listen, Have You Heard:(Tap It) Listen, Listen have you heard. 
We know how to sound/clap/stomp out words. Give the word ‘big’ a try. Come on children, 
don’t be shy! Big /b/…/i/…/g/... big!


	PhonemicAwarenessContinuumandScaffolds
	PhonemeIsolationInstructionalRoutine _Receptive.pdf
	PhonemeIsolationInstructionalRoutine _Expressive.pdf
	PhonemeBlendingInstructionalRoutine_receptive.pdf
	PhonemeBlendingInstructionalRoutine_expressive.pdf
	PhonemeSegmentationInstructionalRoutine.pdf

